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In September 1995, I was invited to participate in a NASPA (National 
Association of Student Personnel Administrators) sponsored tour of CROUS 
(Centre Regional des Oeuvres Universitaires et Scolaires) facilities in France. 
Hosted by CNOUS (Centre National des Oeuvres Universitaires et Scolaires), I was 
one of 16 university administrators from around the United States who had the 
opportunity to learn about the delivery of student services in France. Visits to 
residence halls, dining centers, and other traditional student affairs areas, as well as 
the many occasions to dialogue with French colleagues, made this an exceptional 
professional development experience. 
In March 1996, I began a one-term, interim appointment as Coordinator of 
the French Exchange Programs for the Oregon State System of Higher Education 
(OSSHE). This appointment ended on June 29, 1996 when I boarded the plane for 
France and headed for my new position as the 1996-97 Resident Director for the 
OSSHE French Exchange Programs. 
These three events, not only changed my life, but also provided the 
inspiration for this dissertation. STUDENT INVOLVEMENT AND STUDY ABROAD: 
EXPLORING ASTIN'S THEORY IN AN OVERSEAS 
PROGRAM IN FRANCE 
Chapter 1  
INTRODUCTION  
Although Alexander Astin's Theory of Student Involvement was first 
published in 1984, research which lead to its development began in the 1960s. His 
early studies, particularly those regarding dropouts (1975), helped Astin to identify 
factors which appear to have a significant effect, either positive or negative, on 
students' level of satisfaction with their overall college experience and, as a result, 
on their retention. Included among the factors which he found to have a positive 
relationship with satisfaction/retention, were "involvement in extracurricular 
activities," "living in a residence hall," and "GPA" (1975,1977). From these early 
results, Astin (1984, p. 298) defined the five basic postulates of his involvement 
theory: 
1. Involvement refers to the investment of physical and psychological 
energy in various objects. The objects may be highly generalized (the 
student experience) or highly specific (preparing for a chemistry 
exam). 
2. Regardless of its object, involvement occurs along a continuum; 
that is, different students manifest different degrees of involvement in a 
given object, and the same student manifests different degrees of 
involvement in different objects at different times. 2 
3. Involvement has both quantitative and qualitative features. The 
extent of a student's involvement in academic work, for instance, can 
be measured quantitatively (how many hours the student spends 
studying) and qualitatively (whether the student reviews and 
comprehends reading assignments or simply stares at the textbook and 
daydreams). 
4. The amount of student learning and personal development 
associated with any educational program is directly proportional to the 
quality and quantity of student involvement in that program. 
5. The effectiveness of any educational policy or practice is directly 
related to the capacity of that policy or practice to increase student 
involvement. 
Simply stated, according to Astin, "student involvement refers to the amount 
of physical and psychological energy that the student devotes to the academic 
experience" (1984, p. 297). 
As the reader will discover in Chapter 2, many researchers have used Astin's 
Theory of Student Involvement as the basis for their studies. To this writer's 
knowledge, however, no Study Abroad research conducted to date, has been based 
on Astin's theory. Thus, by employing the theory in this current study, a 
contribution will be made to both Student Development literature and the field of 
International Education. 3 
Purpose of the Study 
Astin's theory of involvement evolved from research conducted with students 
at a cross-section of American colleges and universities: two- and four-year, public 
and private, single sex, religiously oriented, and historically Black. He did not, 
however, extend his research to include degree or non-degree seeking students in 
foreign educational institutions. Thus, the purpose of this study is to determine 
whether or not environmental and involvement factors, identified by Astin as being 
significantly interactive in the college experience of students in a traditional 
domestic setting, will be similarly interactive in a foreign setting. The factors of 
interest in this study are: level of extracurricular involvement, housing satisfaction, 
residence hall satisfaction, overall program satisfaction, and academic achievement. 
In addition, French language level, a factor which Astin did not include in his 
research, will be included in this study. 
The OUS French Exchange Programs 
The Oregon University System (OUS') operates exchange programs in two 
French cities: Poitiers and Lyon. Students enrolled at seven of the eight Oregon 
state universities (excluding Oregon Health Sciences University) are eligible to 
' In January 1998, the Oregon State System of Higher Education (OSSHE) changed 
its name to the Oregon University System (OUS). 4 
participate in these programs. In addition, because of contractual arrangements, 
Pacific University (Forest Grove, Oregon) students may participate in either 
program, and students at both St. Louis University (Missouri) and The Ohio State 
University (Columbus) are able to enroll in the Lyon program. Although the 
exchange program in Poitiers pre-dates the program in Lyon by nearly two decades, 
in recent years, Lyon has attracted a greater number of students. Accordingly, the 
subjects of this research are drawn from among those students who chose Lyon for 
their study abroad experience. It should again be noted that during the 1996-97 
academic year, the writer was employed as the Resident Director (RD) for the OUS 
French Exchange Programs. Although responsible for the students in both sites, the 
RD was headquartered in Lyon and, as a result, acquired a greater familiarity with 
this city and program than with the city of Poitiers and its program. 
The Lyon Program 
Students wishing to participate in the French exchange program in Lyon are 
required to have completed 90 quarter hours (or the equivalent semester hours) with 
a minimum 2.75 overall GPA by the August immediately preceding the study 
abroad year. They must also have completed a minimum of two years of college-
level French (or the equivalent) with a GPA of 3.0 or higher. In addition, both 
personal and language interviews are required. 5 
Students admitted to the program who have completed three years of college-level 
French (or the equivalent), and who receive a sufficiently high score on a French 
language aptitude test (TEFEE or Teste de Francais pour les Etudiants Etrangers), 
have the opportunity to enroll in regular courses at one of Oregon's four partner 
universities in Lyon: Universite Lyon 1 (Claude Bernard), Universite Lyon 2 
(Lumiere), Universite Lyon 3 (Jean Moulin), or Universite Catholique. Students 
who qualify, and who select this option, are designated "Direct Exchange (DE)" 
students. Other students participating in the Lyon program are enrolled at a French 
language institute. Since 1993-94, this institute has been the Centre International 
d'Etudes Francaises (CIEF). Prior to that time, students were enrolled at the Pich 
Institute. Both of these intensive language programs are (or were) associated with 
Universite Lyon 2. 
While studying in Lyon, exchange participants have access to many different 
housing options. Although there are a multitude of variations within these options, 
for the purpose of this study, three broad categories - homestays, apartments, and 
residence halls - were considered. 
A population of 1.3 million gives Lyon the distinction of being France's 
second largest city. With the well-preserved remnants of its 2000 year old history, 
as well as all of the cultural advantages one would expect to find in a city of this 
size, Lyon offers exchange students an abundance of extracurricular opportunities. 
Study abroad participants in Lyon are also fortunate to have an exchange office, the 6 
Centre Oregon, which serves as their home base. The staff of the Centre Oregon 
(Resident Director, Program Assistant, and Graduate Teaching Assistant [GTA]), 
are available to assist students with their curricular and extracurricular needs. 
Although the delivery of student services is quite different in France (see below), 
some activities traditionally associated with American universities are also available 
at French universities. Examples of these include club sports, concerts, films, and 
academic major specific associations. 
Student Services Delivery in France 
Many of the student services which are traditionally part of a division of 
student affairs in an American university are provided regionally in France. Under 
the direction of the Ministry of Higher Education, CNOUS (Centre National des 
Oeuvres Universitaires et Scolaires), an umbrella organization at the national level, 
and the 28 CROUS (Centre Regionaux des Oeuvres Universitaires et Scolaires) at 
the regional level, are the primary agencies for assuring the quality of life for 
French students. For example, these agencies are responsible for the disbursement 
of financial aid (need-based and academic-based grants, honor loans, emergency 
grants and loans, and criteria specific, private donor or foundation provided 
scholarships). They also manage the French government scholarships awarded to 
international students, from all parts of the world, who wish to pursue higher 7 
education in France. Although each CROUS  is somewhat autonomous and is free 
to offer a variety of student services, every CROUS  manages residence halls and 
dining centers, provides counseling, student employment, and international student 
services, and funds an array of cultural activities both within CROUS facilities and 
on campuses, in co-sponsorship with universities. Many CROUS also house a 
travel agency which organizes excursions and offers discounted transportation for 
students. 
Students in the Oregon exchange program can avail themselves of most 
CROUS services; however, of particular interest to this study is their use of 
residence hall facilities. In the French system, assignment to a CROUS  residence 
hall room is based on financial need. Because this is the least expensive housing 
option for a student (aside from living at home), students from low income families 
and those who are enrolled at a university a great distance from their home are 
given priority for space in a CROUS  dormitory. A certain number of rooms in 
CROUS  facilities are also reserved for international students. These students are 
either holders of French government scholarships or are participating in a program 
which has a contractual agreement with CROUS. It is this latter situation which 
gives students in the Oregon program the opportunity to live in these residence 
halls. 8 
Research Questions 
In order to determine whether or not Astin's theory of involvement can be 
applied to students in an overseas educational environment, this study will look for 
answers to the following questions: 
1. Is there a relationship between involvement in extracurricular activities 
and overall program satisfaction? 
2. Is there a relationship between involvement in extracurricular activities 
and academic achievement? 
3. Is there a relationship between involvement in extracurricular activities 
and housing satisfaction? 
4. Is there a relationship between involvement in extracurricular activities 
and residence hall satisfaction? 
5. Is there a relationship between housing satisfaction and overall program 
satisfaction? 
6. Is there a relationship between housing satisfaction and academic 
achievement? 
7. Is there a relationship between residence hall satisfaction and overall 
program satisfaction? 
8. Is there a relationship between residence hall satisfaction and academic 
achievement? 
9. Is there a relationship between language level and involvement in 
extracurricular activities? 
10. Is there a relationship between language level and housing satisfaction? 
11. Is there a relationship between language level and residence hall 
satisfaction? 9 
12. Is there a relationship between language level and overall program 
satisfaction? 
13. Is there a relationship between language level and academic  
achievement?  
14. Is there a relationship between academic achievement and overall 
program satisfaction? 
Method 
Students who participated in the OUS exchange program in Lyon for an 
entire academic year between 1991-92 and 1995-96 (inclusive), AND who 
completed an end-of-the-year evaluation, are included as subjects in this study. 
Using these criteria for selection, a population of 79 was identified. This number 
represents 64% of the total number (123) of students who actually completed a year 
in the Oregon program in Lyon during this five year period. Since the majority of 
the data for the research were collected from the end-of-the-year evaluations, the 44 
students who did not complete this questionnaire were excluded from the study. 
Data for four items of interest, "involvement in extracurricular activities," 
"housing satisfaction," "residence hall satisfaction," and "overall program 
satisfaction," were collected from the student evaluation form. Because the 
questions regarding the three satisfaction items demanded a quantitative response, 
no coding was required. The extracurricular involvement question, however, asked 
students only to comment on their experience, not to rate it. Since it was necessary 10 
to interpret this qualitative information quantitatively, three coders (one of whom 
was the researcher) were employed to evaluate the responses. 
The item of interest, "language level," was determined from student 
application materials and cross-checked with the study abroad year transcript. 
Students were assigned one of two levels based on whether they were primarily 
enrolled in Direct Exchange courses or in a French language institute. 
An artificial study abroad year Grade Point Average (GPA) was created for 
each student. In order to have accurate, comparative information, all GPAs were 
calculated using French course hours, American grades, and the Oregon State 
University grade point scale. 11 
Chapter 2  
REVIEW OF THE RELATED LITERATURE  
As was mentioned in Chapter 1, to this writer's knowledge, no study abroad 
research conducted to date has been based on Astin's Theory of Student 
Involvement. Thus, the majority of the literature reviewed here will present 
research, based on Astin's theory, conducted in domestic settings. In addition, 
some sojourner research will be presented in order to give the reader examples of 
literature from the field of International Education. 
Astin's Research 
Astin's Theory of Student Involvement evolved from his own research on 
both student persistence and the impact of college on students. Since 1966, when 
Astin became the founding director of the Cooperative Institutional Research 
Program (CIRP), he has been able to include data from hundreds of thousands of 
students in his studies. Freshman and follow-up surveys have allowed a more 
accurate determination of student outcomes by establishing and controlling student 
input measures. For example, in a study involving 25,455 students at 213 
institutions, Astin (1973)  was able to look at the effects of residence hall living on 
undergraduates. Using a 1966 freshman questionnaire and a follow-up survey 12 
administered in 1970, place of residence during the freshman year was determined. 
Based on these responses, students were assigned to one of three housing groups: 
on-campus residence hall, home with parents, or private residence (room, 
apartment, etc.). In his summary of results, Astin reported only differences in the 
"residence hall" and "with parents" groups. He found, among other things, that 
students who lived in residence halls were more likely to earn higher GPAs and to 
be more satisfied with their college experience than were students who lived at 
home with their parents. 
Data from 41,356 students were used in Astin's research on student 
persistence (1975). Freshmen who matriculated at 358 two- and four-year colleges 
and universities in 1968 were surveyed again in 1972 to determine the possible 
reasons that students either persist in or drop out of college. Related to the current 
research, Astin found a positive association between persistence and (1) living in 
residence halls during the freshman year, (2) GPA, and (3) participation in social 
fraternities and sororities. 
In his first major study on the impact of college (1977), Astin collected data 
from the freshman and follow-up questionnaires of approximately 200,000 students. 
These questionnaires were administered to freshmen in 1961, 1966, 1967, 1968, and 
1969, and as a follow-up survey at various times between 1965 and 1974. This 
research revealed that there was a positive relationship between "being active in a 
social fraternity or sorority" and "overall satisfaction with the college experience," 13 
"living away from home in a residence hall or private room" and several measures 
of satisfaction with the college experience, and "athletic involvement" and several 
measures of satisfaction with the college experience. Astin also found that there was 
a positive relationship between "living in residence halls" and "involvement in 
student government," "living in residence halls" and "participation in fraternities and 
sororities," and, for men, "living in residence halls" and "GPA." 
In Astin's more recent (1993) and extensive study on college impact, 24,847 
students from the 1985 freshman class at 309 four-year colleges and universities 
completed normative or expanded follow-up questionnaires in 1989-90. For this 
new project, Astin identified not only student input and outcome measures but also 
192 environmental measures, including four measures of place of residence and 57 
measures of student involvement. The residence variables are: at home with 
parents, private room or apartment, college residence hall, and distance from home 
to college. Examples of the involvement variables are: time spent in student clubs 
or groups, joined or been a member of a fraternity or sorority, been elected to a 
student office, participated in intercollegiate athletics, and participated in intramural 
sports. Astin found positive relationships between "being elected to a student 
office "and "GPA,""being elected to a student office" and "leaving home to attend 
college," "joining a social fraternity or sorority" and "leaving home to attend 
college," "overall satisfaction with the college experience" and "leaving home to 
attend college," "overall satisfaction with the college experience" and "GPA," 14 
"overall satisfaction with the college experience" and "hours per week spent in 
student clubs or organizations," and "overall satisfaction with the college 
experience" and "participating in intramural sports." He also found a negative 
relationship between "joining a social fraternity or sorority" and "GPA," "joining a 
social fraternity or sorority" and "commuting," and "overall satisfaction with the 
college experience" and "commuting." It should be noted that in Astin's summaries, 
he often uses the terms "leaving home to attend college" and "living in a college 
residence hall" interchangeably. 
Residence and Academic Achievement 
Grosz and Brandt (1969) compared the GPAs of three groups of freshmen at 
the University of North Dakota at Grand Forks after their first and second semesters 
of the academic year 1965-66. Each group was comprised of 29 full-time students 
and was matched on the basis of gender and ACT scores. Group 1 consisted of 
local (Grand Forks area) freshmen who lived in university residence halls; Group 2 
consisted of local freshmen who lived at home; and Group 3 consisted of non-local, 
North Dakota residents (again freshmen) who lived in residence halls. At the end of 
each semester, a mean GPA was calculated for each group. When these means were 
compared, Grosz et al. found that they did not differ significantly (.05 level) and 15 
from this they concluded that place of residence was not a significant factor in 
determining the first and second semester GPAs for freshmen. 
In research done by Pugh and Chamberlain (1976) at Indiana University in 
1973-74, no significant differences were found between the mean GPAs of 
undergraduate students living in university housing (residence halls and university-
operated apartments) and those living off-campus when aptitude (as determined by 
SAT total score) was controlled. This was found to be true regardless of class 
standing. 
In a 1977 study, Hunter compared the academic achievement of sophomores 
living in university residence halls and those living off campus at six state 
universities in North Carolina. A large population of 2,852 residence hall students 
and 1,693 off-campus students provided mixed results. Although there was no 
statistically significant difference between the two groups when looking at the six 
universities as a whole, Hunter did find significant differences at three universities 
when each of the six was studied separately. At two of these institutions, students 
living on campus obtained significantly higher grade point averages and at the third, 
the off-campus students had the significantly higher GPAs. Hunter's inconsistent 
results were also present when he looked at differences in the academic 
achievement of on-campus and off-campus sophomores by gender and age sub-
groups. 16 
In studies done in 1981 and 1982 at the University of North Carolina at 
Charlotte, commuter students as a group were found to have higher GPAs than 
students living on campus. The first study, conducted by Clodfelter, Fun, and 
Wachowiak (1984) involved 304 graduate and undergraduate students living in 
residence halls or apartments on campus, and in married student housing, single 
student housing, or with parents off campus. Subjects were not randomly selected 
(coming instead from specific classes) and GPAs were self-reported. When the 
researchers calculated mean GPAs for each of the five living situations, they 
discovered that all three off-campus groups had higher mean GPAs than did either 
of the two on-campus groups. 
A year later, Furr, Wachowiak, and Simono (1984) replicated this study using 
448 students who had been randomly selected from the total UNCC undergraduate 
population. This time, GPA information was obtained from student records. The 
researchers found that the mean GPA of commuter students was higher than the 
mean GPA of resident students and that the difference in the means was statistically 
significant. This was also the case when the GPAs of married and single commuter 
students were analyzed separately and compared with residence students as a whole. 
When the on-campus students were analyzed separately by group (residence hall 
and apartment), however, only the married commuters' mean GPAs were found to 
be significantly higher. 17 
In his study of the occurrence of social support among Oregon State 
University freshmen (total = 306) living in coed and single sex residence halls on 
campus, and living with family members off campus, Grindeman (1984) found a 
relationship between GPA and type of living environment. This research, limited 
somewhat by the small off-campus population in the sample (n = 30), found that 
among the three groups, freshmen living off campus had the highest GPAs and 
freshmen living in coed residence halls had the lowest GPAs. The difference in the 
GPAs of these two groups of students was found to be statistically significant. It 
should be noted, however, that pre-college aptitude variables of the students were 
not controlled. 
In their study, Nowack and Hanson (1985) compared the 1981-82 GPAs of 
1,302 residence hall and 740 non-residence hall freshmen. Without controlling for 
the individual difference variables of high school GPA and SAT scores (math and 
verbal), the researchers found the difference between the mean GPAs of the two 
groups to be significant, with the GPA of the residence hall students higher. When 
the individual difference variables were included in the analysis, residence hall 
living was still found to have a significant impact on the GPA of freshmen. 
In a study at a small southern university, Bowman and Partin (1993) 
compared the GPAs of 40 freshmen living on campus and 40 freshmen living off 
campus (apartments, fraternities/sororities, at home with parents). The two groups 
had equivalent ACT scores and an equal representation of males and females. In all 18 
comparisons (total sample, males only, females only), the researchers found no 
significant difference in the GPAs of the students living on campus and those living 
off campus. 
In their study on the effects of residence on first-time college students, 
Thompson, Samiratedu, and Rafter (1993) looked at two groups of students (regular 
and developmental) in two types of living situations (on campus in residence halls 
and off campus in apartments). All subjects were freshmen in the Fall of either 
1988 or 1989 at a public university in the Southeast and all data regarding the 
subjects were gathered from the university's student information system. For the 
purposes of this study, "developmental" students were defined as those who did not 
meet requirements for regular admission to a university because of inadequate skills 
in reading, composition, and/or mathematics (p. 42). This is of special interest 
because, using this definition, most of the American students studying abroad in 
Lyon, France would also have been classified as developmental. Although the 
researchers found no significant difference in the mean GPAs of off-campus and on-
campus regular students, developmental students living on campus had significantly 
higher GPAs than did their off-campus counterparts. 19 
Residence, Academic Achievement, and Satisfaction 
Chickering and Kuper (1971) reported findings from Chickering's own 
Project on Student Development in Small Colleges (1965-70) and from a study 
which was being conducted at the time the article was written (early 1970s) by the 
Office of Research of the American Council on Education (ACE). No specific 
information is provided on the number of students in the study; however, 
Chickering's project involved 13 Liberal Arts colleges, each with fewer than 1,500 
students. A variety of instruments were used in different settings to study 
differences between commuter and residential students (Experience of College 
Questionnaire, College and University Environment Scales, and the Omnibus 
Personal Inventory). Both studies concluded that residential students were more 
involved in extracurricular activities than were commuter students (including those 
who did not live at home but were off campus in private housing [apartments, 
rooms, etc.]). Chickering et al. also reported that these studies revealed the GPA to 
be higher than predicted for students in private housing and lower than predicted for 
residential students and for those living at home. Actual GPAs, however, were 
highest for residential students. Off-campus students, regardless of where they 
lived, were also less satisfied with the college experience than were their residential 
counterparts. 20 
In a follow-up report, Chickering (1974) elaborated not only on the results of 
these studies (particularly the ACE study), but also provided more detailed 
information on the numbers of students involved (5,351 and 26,806 in the freshman 
survey and end-of-year follow-up analyses respectively, and 169,190 in a 
longitudinal follow-up analysis), the types (two-year, four-year, public, private, 
etc.), sizes, and selectivity of institutions (over 200 in each analysis), and the 
percentages of students (among the 5,351) in each type of living situation. 
Residence, Academic Achievement, and Extracurricular Involvement 
Marji (1993) found in his study of 149 University of Maryland, College Park 
undergraduates (randomly selected from seven courses during Spring semester 
1993) that place of residence was a significant factor in students' level of 
involvement in extracurricular activities. Specifically, students who lived in coed 
residence halls were found to be significantly more involved in extracurricular 
activities than those who lived in apartments, single sex residence halls, or with 
their parents. The researcher also found that students who lived in apartments 
earned higher GPAs than those who lived in any type of residence hall or with their 
parents; however, the difference in GPAs among living groups was not statistically 
significant. Although level of involvement in extracurricular activities and 
academic achievement were not found to be significantly correlated, Marji did 21 
conclude that these two variables were positively related and that intensity of 
involvement was an indirect contributor to academic achievement. 
Academic Achievement and Extracurricular Involvement 
Using university records, Shucker (1987) investigated whether involvement 
in extracurricular activities was related to student retention and GPA. His sample 
was made up of first-time freshmen who entered Furman University in 1985, who 
were enrolled full-time, and who completed the academic year 1985-86. For the 
purposes of this study, extracurricular activities were considered to be: 
intercollegiate athletics, campus employment, fraternities/sororities, intramurals, 
and student government. From his analysis of the data, Shucker found that although 
extracurricular involvement was positively related to retention (persistence into 
sophomore year), it had a negative relationship to GPA. 
Extracurricular Involvement and Satisfaction 
In a 1985 study conducted at a large commuter university, Abrahamovicz 
(1988) compared (among other things) the level of college satisfaction between 
students who were members of student organizations (n = 151) and non-involved 
students, or non-members (n = 192). Using the responses to two questions on the 
College Student Experiences questionnaire, Abrahamovicz computed a satisfaction 22 
score for each student. A statistical analysis comparing the mean satisfaction scores 
of the two groups revealed that members of student organizations were significantly 
more satisfied with college than were non-members. 
In a study done at De Anza College, Cognetta (1993) compared the college 
satisfaction levels of two groups of students (involved and non-involved). The 
Involved Student group was randomly selected from all students who had been 
involved in intercollegiate athletics, student government, clubs, the honors program, 
and creative arts performances during Winter quarter 1993. The Non-Involved 
Student group was randomly selected from the total student population after 
involved students had been identified and eliminated. In both cases, only those 
enrolled as daytime students at the community college were included in the study. 
The randomly selected students were asked to complete the Student Opinion Survey. 
160 surveys were returned to the researcher, 48 from the Involved Student group 
and 112 from the Non-Involved Student group. Based on these responses, Cognetta 
found that participation in the selected extracurricular activities did have a 
significant relationship to higher levels of student satisfaction. 
Academic Achievement, Extracurricular Involvement, and Satisfaction 
In an effort to clarify the relationship between the endogenous variables of 
student satisfaction and student performance (GPA), Bean and Bradley (1986) 23 
developed a new model to test the reciprocity of these two variables. The model 
was also used to test the impact of eight exogenous factors (institutional fit, 
academic integration, utility, academic difficulty, social life, memberships, class 
level, and high school performance) on satisfaction and performance. This 
theoretical model was applied to the data obtained from and about a very 
homogeneous sample of 1,518 undergraduate students at a Midwestern research 
university (data was collected from the Registrar's office and from student 
questionnaires). Bean et al. noted the bias created by the fact that "students who 
performed well academically returned questionnaires at a higher rate than students 
who performed poorly" (p. 399). The researchers found that a reciprocal 
relationship did exist between student satisfaction and student performance; 
however, the influence of satisfaction on GPA was approximately twice as large as 
the GPA influence on satisfaction. Only the satisfaction level of women in the 
study was reported to be significantly influenced by GPA (but only moderately). 
Other results of interest concern the exogenous variable "memberships." Bean and 
Bradley found no relationship between memberships in campus organizations and 
satisfaction; however, memberships did have a statistically significant impact on 
GPA. 
Hall's research (1989) looked at the relationship between co-curricular 
involvement and GPA, satisfaction, and class standing. For this study, a sample of 
Greenville College (Illinois) students (n = 87), fairly evenly distributed among the 24 
four undergraduate classes, completed the Winston Massaro Extra Curricular 
Involvement Index and a personal data sheet. Although Hall found that the majority 
of his research subjects (80.5%) were involved in at least one co-curricular activity 
and that the majority (96.5%) were satisfied with the college, he did not find a 
significant correlation between the levels of these two variables. His findings also 
revealed no significant correlations between co-curricular involvement and GPA, 
or between co-curricular involvement and class standing. 
Using two instruments of her own design as well as focus groups, 
McCluskey-Titus (1996) studied the relationship between student involvement and 
learning outcomes. Her population consisted of a group of seniors (n = 210) at 
Florida State University who were randomly selected while registering for 
graduation in December 1995 and January 1996. Although the researcher's focus 
was on the impact of student involvement on affective and cognitive outcomes (she 
had 10 statistically significant findings), McCluskey-Titus also found that self-
reported GPAs were significantly higher for students who were highly involved in 
extracurricular activities. She also discovered, through the focus groups, that a 
distinct difference existed between highly and minimally involved students in terms 
of their level of satisfaction with the overall collegiate experience. As one might 
expect, highly involved students were found to be more satisfied. 25 
Residence and Satisfaction 
In research conducted at a medium-size commuter campus in the Midwest, 
Liu and Jung (1980) studied relationships among the following variables: age, 
student level, GPA, perception of educational benefits, and satisfaction with the 
college experience. For this investigation, "student satisfaction was defined as the 
extent to which students perceived that they were satisfied with their college life" 
(p. 217). In the Fall of 1977, students in 38 randomly selected classes were 
surveyed. This resulted in responses from 782 undergraduates. As they had 
predicted (based on their literature review), Liu et al. found that GPA greatly 
influenced student satisfaction. 
Residence, Extracurricular Involvement, and Satisfaction 
At Kent State University, Hallenbeck (1978) studied the impact of eleven 
different variables on college student satisfaction, which he defined as "the 
contentment or happiness with the total collegial experience" (p. 20). To obtain a 
satisfaction score, 494 students were asked to complete the College Student 
Satisfaction Questionnaire (CSSQ). From this random sample, 316 students (67%) 
returned usable questionnaires. Two of Hallenbeck's findings are of particular 
interest to this study: (1) students who lived off campus in apartments or at home 
were more satisfied with their college experience than students who lived on 26 
campus, and (2) "when students were grouped by level of participation in student 
groups no significant difference in student satisfaction was found" (p. 24). 
In her study at Moorhead State University, Scott (1987) looked at residential 
and commuter students and compared both their levels of satisfaction with the 
college environment and their levels of extracurricular involvement. Using the 
responses from 318 students (half on campus, half off campus), Scott found that on-
campus students were slightly, but not significantly, more satisfied with the overall 
college environment than commuter students. She also discovered that residential 
students were significantly more involved in extracurricular activities than were off-
campus students. 
Residence, Academic Achievement,  
Extracurricular Involvement, and Satisfaction  
Using the population of students (12,000) who had completed the American 
College Survey in 1964, Baird (1969) administered a follow-up questionnaire to 
5,129 of them in 1965. This follow-up sample included students from 29 colleges 
and had a fairly even male/female ratio (2,295 men, 2,834 women). Both the 
original and the follow-up questionnaires asked students to rate themselves on 
certain personal traits and skills, and to rate the importance of certain goals. The 
follow-up survey also asked students about their college experiences and opinions, 
their college grades, and their non-classroom achievement record. They were also 27 
asked, in the second instrument, to indicate their living situation. Based on these 
responses, Baird assigned students to one of the following groups: dormitory, 
fraternity/sorority, off-campus apartment, off-campus room, on-campus apartment, 
or home. Baird reported the following results which are of particular interest to this 
study: (1) when compared to other groups (particularly the fraternity/sorority 
group), the social involvement of students living at home or in off-campus rooms 
was low; (2) in general, students who lived on campus were more satisfied with 
their college than were students who lived off campus; and (3) the college grades of 
the men were not influenced by their living situation. 
Residence, Satisfaction, and Language 
In a qualitative study involving 32 graduate students who had completed 
business internships in Spanish speaking countries in 1990 and in 1991, Gonzalez 
and her fellow researchers asked students (in structured interviews) to comment on 
their language ability, living arrangements, social interactions, and on-the-job 
performance during their overseas internship experience (six months). The subjects 
in the study were students in the Master in International Business Studies (MIBS) 
program at the University of South Carolina. Each had studied Spanish for a 
minimum of two years and, in addition, had completed a six-week intensive 
language course in Costa Rica just prior to the commencement of his/her internship. 28 
Gonzalez reported (1993) that information gathered through these interviews 
revealed that language ability appeared to have an inverse relationship to program 
satisfaction. "Repeatedly students who felt weak in Spanish reported more positive 
experiences than students who felt they had a good command of the language" (p. 
894). The students' living arrangements also seemed to be related to overall 
satisfaction. "Students who lived alone or with other students from the same 
program had a more difficult time adjusting to the host country and more often 
described their overall experience including the internship itself in negative terms" 
(pp. 894-895). This also held true for the students who lived with host families; i.e. 
a positive experience living with a Latin American family was associated with a 
positive overall program experience and vice versa. 
The somewhat inconsistent results of the research described above is typical 
of what has been found in other reviews of similar literature. For example, 
Blimling (1989) noted inconsistencies in his review of 24 studies regarding the 
influence of college residence halls on academic performance and tried to resolve 
them by doing a meta-analysis on this research. He found that in many of the 
studies, academic ability variables (for example, high school GPA, SAT scores, 
etc.) were not controlled and this fact tended to inflate the influence of residence 
halls on academic achievement in college. By analyzing the 24 studies as a group, 
Blimling found "that when initial differences are controlled, the academic 
performance of residence hall students and students living at home do not differ 29 
significantly" (p. 304). He did find, however, that even after controlling for 
differences, the academic performance of students in residence halls was found to 
be superior to students living in fraternities or sororities and in off-campus 
apartments. 
Feldman and Newcomb (1969) noted that in the studies which they analyzed 
for their compendium of forty years of college student research, "data comparing 
students living in dormitories with those living in rented apartments and homes was 
sparse and not particularly consistent" (p. 197). They did conclude, however, from 
the limited research available, that students living in an organized group setting 
(like a residence hall) tended to participate in extracurricular and campus activities 
more often than the students who lived in rooming houses or with parents or 
relatives. 
In their review of the college student research from 1967-1990, Pascarella 
and Terenzini (1991) also did not find consistent evidence that place of residence 
had an influence on academic performance. Their review of the literature did lead 
them to conclude, however, "that living on campus (versus commuting to college) is 
perhaps the single most consistent within-college determinant of impact. This is not 
particularly surprising because residential living creates a social-psychological 
context for students that is markedly different from that experienced by those who 
live at home or elsewhere off campus and commute to college. Simply put, living 30 
on campus maximizes opportunities for social, cultural, and extracurricular 
involvement .  .  ." (p. 611). 
Sojourner Research 
In order to acquaint the reader with the literature in the field of International 
Education, a limited review of four areas of research will be presented. Three 
comprehensive studies will also be examined. 
Study Abroad Participants and their Pre-Departure Concerns 
Although study abroad has been historically linked to foreign language study, 
Koester (1986) found in her investigation of 5,912 International Student ID Card 
applicants in 1982-83, that only 12% (635) claimed to be foreign language majors. 
In comparing this sub-group with the group as a whole, she noted that there was 
little difference among the students in terms of previous international travel, 
parental language facility, and parental international residence. Foreign language 
majors tended, however, to go abroad earlier in their school careers, to have a 
higher level of language fluency, to participate in formal programs sponsored by 
U.S. educational institutions, and to stay abroad longer than the group as a whole. 
Language majors usually financed their travel through scholarships or family 
support; however, non-language majors depended on personal savings. According 31 
to Koester, language was the biggest pre-sojourner concern and language courses 
were the major influence on foreign language majors who studied abroad. The 
students in the group as a whole, however, were influenced more by family and 
friends when deciding on their sojourn and reported "having sufficient money" as 
their biggest concern. The predominant personal goal of the entire group of 
students was to add a new dimension to their schooling. Foreign language majors, 
however, overwhelmingly chose "improving their foreign language" as their main 
objective. 
Martin and Rohrlich (1991) looked at the relationship between student 
concerns (housing, sufficient money, extracurricular travel, course work, language, 
local transportation, meeting people/making friends, unfamiliar currency, adjusting 
to new customs, local food, health, homesickness, and climate) before leaving for 
study abroad and three sets of student characteristics (background variables, prior 
experience with transitions, and host country variables). Although only 482 usable 
questionnaires were received from the 1,248 distributed, the authors found their 
group to be representative by comparing its demographics with those of the students 
in Koester's 1986 study. Results indicated that in all but two variables (food and 
sufficient money), women had more pre-departure concern than did men. Previous 
transitional experience and the study abroad destination also proved significant in 
this investigation. 32 
International Student Adjustment 
In their work on culture and stress, Spradley and Phillips (1972) created a 33-
item Cultural Readjustment Rating Scale. This was administered to returned Peace 
Corps volunteers (83), Chinese international students (34), and U.S. students with 
no intercultural experience (42). All three groups indicated "language spoken" as 
the biggest cause of stress in a foreign culture. 
Effects of Study Abroad 
In a 1976 pre- and post-assessment research project using a group of students 
(41) in France and a control group (32) at the University of Connecticut, Nash 
found many interesting results. The students who had been in France increased 
their personal autonomy, their expansion or differentiation of self, their preference 
for speaking French, their preference for eating French food, and their interest in 
international affairs. They also decreased their alienation from their bodies and 
feelings. Although they had a higher acquisition of European friends than did the 
control group, the number of French associates they had was significantly correlated 
to their less favorable attitudes towards France. Nash also found that the students 
who had been in France had no significant increase in tolerance or flexibility and 
showed a slight decline in self-confidence. According to the author, none of these 33 
changes endured except the decreased alienation from body and the reduced self-
confidence. 
In contrast, James (1976) found that 52 students who studied abroad in 1972-
73, who were the basis of his research, gained self-confidence. They also rekindled 
their intellectual interest, improved their interpersonal relationships, and increased 
their understanding of the strengths and weaknesses of American culture. 
Positive and negative changes of interests, attitudes, and skills as self-
perceived by 209 students was the subject of Carsello's and Creaser's (1976) 
research. American students from nine universities who were then studying in 
Europe in four different countries indicated changes on a 30-item scale. The top 
five positive changes reported were: interest in travel, interest in arts, interest in 
foreign language, interest in history, and relating to strangers. The five most 
reported negative changes (indicating decrease) were: study habits, ability to 
concentrate, reading newspapers, reading periodicals, and reading fiction. 
Marion (1980) adds another dimension to the research by drawing 
relationships between student characteristics and experiences with attitude change 
in study abroad programs. This study involved 90 undergraduates from the 
University of Colorado who had studied in England, Germany, France (one year), 
and Italy (one semester). Students were pre- and post-tested using a battery of 
instruments. Results indicated that students who had visited many countries 
became less dogmatic and less conservative. Also, students who had had a low 34 
level of language ability, were less social, and/or who lived with host families 
became more nationalistic. Country of study and major also played a role in 
attitude change in Marion's complex study. 
Armstrong (1984) surveyed 126 (74.5%) of the 180 alumni of Indiana 
University's Honors Program in Mexico, an intensive language instruction and 
homestay program offered to 30 high school students each summer. He was 
particularly interested in learning about their academic and career choices, their 
persistence in language study, their involvement in further travel or foreign study, 
and their opinions on the lasting benefits of their high school study abroad 
experience. The results showed that 87% of the respondents felt the experience had 
influenced their attitude toward foreign languages (40% were majoring in Spanish), 
94% felt that participation in the program had influenced their thinking about 
Mexico and Mexicans, 84% maintained contact with their homestay family, 85% 
planned to travel abroad or to Mexico in the near future (42 had already done so), 
and 56% believed that their Mexico experience had influenced their career choice. 
Lasting benefits included: becoming fluent in Spanish and developing enthusiasm 
to persevere in language study, establishing cross-cultural friendships and 
cultivating the desire for other cross-cultural experiences, being exposed to cultural 
differences and new value systems, and acquiring independence, objectivity, self-
confidence, and a mature outlook. 35 
Reentry 
In a  1986 study on reentry relationships and patterns of communication, 
Martin surveyed 300 students who had been back from either summer or year-long 
programs abroad for at least four months.  173 (60%) questionnaires were returned. 
Results indicated that reentry relationships with parents and siblings were 
characterized by returning sojourners as closer, more equal, and smoother; however, 
with friends, communication was described by most as being superficial and was 
equally divided between close and distant, and smooth and difficult. 
Raschio's (1987) qualitative study with 11 returning study abroad 
participants at the College of Saint Thomas (Minnesota) reported results in eight 
categories: (1) perceptions of the reentry experience, (2) acquisition of new 
perspectives,  (3) expectations of returning students, (4) aspects of adjustment, (5) 
independence and new interactions, (6) other aspects of personal growth, (7) profile 
of the returning student, and (8) participants' perceptions and suggestions. Existing 
reentry programs at colleges and universities based on Raschio's survey of 82 
directors of study abroad programs were also discussed. 
Comprehensive Studies 
In a study encouraged by the International Committee for the Study of 
Educational Exchange, Klineberg and Hull (1979) directed an 11 country research 36 
project on study abroad. The countries involved were: Brazil, Canada, the Federal 
Republic of Germany, France, Hong Kong, India, Iran, Japan, Kenya, the United 
Kingdom, and the United States. Each of the countries in this study was a sojourner 
(host) country. An internationally designed questionnaire was administered to 
students in the 11 host countries between months five and seven of the academic 
year 1976-77. In each country, a local senior researcher was responsible for 
selecting the students for the study. Once chosen, a student could complete the 
questionnaire in either the language of instruction of the host institution or in the 
language in which he/she was the most comfortable. The 2,058 usable responses 
received were centrally analyzed by Klineberg and Hull. Some of the findings 
reported for France are of interest to the current study. 
In France, 96 students from 39 countries (six from the United States) 
completed questionnaires. When asked about sources of difficulty for them in 
France, 26% of the students indicated "lack of facilities for recreation and sport" and 
47.9% indicated "lack of contact with local people" as serious problems (in their list 
of top five problems). Another 32.3% considered "lack of contact with fellow 
students" to be a source of difficulty. This is not surprising since 67% of the 
students in France reported that they spent most of their time with either fellow 
nationals or with other international students. Only 13% indicated spending most of 
their time with French students. This was the lowest percentage of native student 
contact reported in the entire 11 country study. Non-native roommates seemed to 37 
exacerbate the contact problem since 90.5% of the students in the study lived with 
either a fellow national or with another international student. Finally, 72% of the 
students reported that they had less frequent contact with the French than they 
desired. In eight of the nine social contact indicators (those regarding direct contact 
with people), students in France ranked among the bottom three of the 11 countries 
in the study. Klineberg et al. drew a correlation between these results and the 
students' dissatisfaction with their overall non-academic experience in France (only 
50.6% of the students were "very satisfied" or "satisfied" with their general and 
social experience at their French university). 
As part of the Study Abroad Evaluation Project (SAEP), Opper, Teichler, and 
Carlson (1990) conducted research with 439 students from five countries (the 
Federal Republic of Germany, France, Sweden, the United Kingdom, and the 
United States). Each of these students was also studying abroad in one of the above 
five countries. In order to evaluate various aspects of study abroad, pre- and post-
questionnaires were administered to the students in the Spring of 1984 and the Fall 
of 1985. Results of interest to this study are reported here. 
Opper et al. discovered that among all students studying abroad in the five 
SAEP countries, the students who lived in residence halls were most strongly 
influenced by their host country peers. The researchers concluded from this that "it 
does appear that students more likely find their peers in the host country leave 
strong imprints upon the study abroad experience if the study abroad participants 38 
are housed in dormitories" (p. 47). Turning to extracurricular activities, the 
researchers found that Americans studying abroad decreased their involvement 
while overseas in the following areas: participating in sports, participating in clubs, 
performing in music, arts, etc., and attending sports events. Although no specific 
findings were reported for the Americans in France, the above information, coupled 
with the fact that French student involvement in three of these four areas increased 
while studying abroad, may be indicative of the extracurricular opportunities in the 
two countries. Opper et al. also found that the British and American students more 
frequently had problems integrating with their host institutions than did the other 
students. They commented that "it may be significant that these were students who 
in their home countries experienced relatively frequent contact between teachers 
and pupils, and were accustomed to being able to participate in extra-curricular 
activities as part of university life [emphasis added]" (p. 75). Overall, the 
researchers found that 89% of all the participants in all five countries were satisfied 
with their study abroad experience (the average rating was 1.6 on a five point scale 
where 1 = very satisfied). 
In another research effort of the Study Abroad Evaluation Project (SAEP), 
Carlson, Burn, Useem, and Yachimowicz (1990) looked specifically at the study 
abroad experience of American undergraduates. Pre- and post-questionnaires were 
administered in the Spring of 1984 and the Fall of 1985 to 204 students from the 
Universities of California, Massachusetts, and Colorado, and from Kalamazoo 39 
College. These students had studied abroad for an average of 10 months in either 
the Federal Republic of Germany, France, Sweden, or the United Kingdom. Of 
special interest to this current study is the statistical analysis of data which revealed 
that although there was no significant relationship between "satisfaction with study 
abroad" and "where the student lived while abroad," there was a significant 
relationship between both "satisfaction with study abroad" and "integration into the 
host institution," and "where the student lived while abroad" and "integration into 
the host institution." Given this, one could conclude that "where the student lived 
while abroad" did have an indirect relationship with "satisfaction with study 
abroad." 40 
Chapter 3  
METHODOLOGY  
Selection of Subjects 
The subjects for this study were those students who participated in the 
Oregon University System (OUS) French exchange program in Lyon, France during 
one of the five academic years between 1991-92 and 1995-96 (inclusive).  Two 
additional selection criteria, however, ultimately delineated the subject pool. 
Accordingly, students who (1) remained in the exchange program for the entire 
academic year and who (2) completed an end-of-the-program evaluation were 
included as subjects in this study (n = 79). These 79 subjects represent 59% of the 
total number of students (134) who began the Lyon French exchange program and 
64% of the students (123) who remained in it for the entire academic year during 
the five year period of interest. Table 1 displays this information by year. 
Table 1: Enrollment 
Year  Began Program  Remained in Program  Completed Evaluation 
91/92  32  31 / 97%  24 / 77% 
92/93  28  26  / 93%  23  /  88% 
93/94  29  26 / 90%  12 / 46% 
94/95  17  16 / 94%  10 / 62% 
95/96  28  24 / 86%  10 / 42% 
TOTAL  134  123  /  92%  79  /  64% 41 
Instrument 
The principle instrument used in this study was the existing Oregon State 
System of Higher Education Lyon Exchange Program Evaluation (see Appendix 
A). This questionnaire is drafted each year by the Director of the OUS French 
Exchange Program in Oregon; however, it is sent to program participants (through 
the Resident Director in Lyon) from the Director of the OUS Foreign Study Staff. 
It is anticipated that an invitation to evaluate the program from an administrator 
who is not directly related to it will solicit more responses from students. 
Each year, the Resident Director (RD) is responsible for the administration of 
the evaluations. Since students are asked to evaluate the RD, he/she will often 
delegate this responsibility to a student worker. Completion of the questionnaire is 
entirely optional and those students who do choose to complete it may do so 
anonymously. Students may leave completed evaluations in a designated collection 
area in the Centre Oregon in Lyon or they may mail them directly to the OUS 
Foreign Study Office in Oregon. Eventually, all evaluations are returned to the 
French Exchange Program staff (Director and Program Assistant) for review, 
compilation, and archiving. Some data for this study were collected from these 
archived evaluations. 
The Lyon Exchange Program Evaluation asks students to comment on all 
aspects of their French study abroad experience. Multiple questions are asked in 42 
several broad subject areas including: Academics, Language Progress, Living 
Accommodations, Location of Foreign Study Site, Expenses, Overseas Staff, 
Preparation and Orientations, and Overall Evaluation. Students are also asked to 
give suggestions from which future program participants could benefit. Only 
responses to the following three questions were used in this study: 
- Comment on the availability of extra-curricular activities and your 
participation in them: 
Rate your living accommodations. (Please specify type: homestay, 
apartment, or dorm.) Please describe your living situation and explain 
your rating: (1991-92 through 1994-95) 
2 In what type of housing did you live for most of the year? (homestay, 
dorm, apartment/room [shared], apartment/room [unshared], other). 
Please give an overall rating of your living accommodations. Please 
describe your living situation and explain your rating: (1995-96) 
- All in all, how would you evaluate your total experience abroad? 
Comments: (1991-92 through 1994-95)  
'Overall, how would you rate your total experience abroad? Please  
comment: (1995-96)  
From these items of interest, data for four variables (Extracurricular 
Involvement, Housing Satisfaction, Residence Hall Satisfaction, Overall Program 
Satisfaction) were gleaned (see below). 
2.3 In 1995-96, the OSSHE Lyon Exchange Program Evaluation was edited resulting 
in minor wording changes in several questions. Where necessary, accommodation 
for these changes has been made and is discussed in the following section 
(Variables) of this chapter. 43 
Variables 
Six variables, Extracurricular Involvement, Housing Satisfaction, Residence 
Hall Satisfaction, Overall Program Satisfaction, Language Level, and Academic 
Achievement, are the focus of this research. 
Extracurricular Involvement 
Data for the variable "Extracurricular Involvement" were collected from 
responses to the following evaluation question: 
Comment on the availability of extra-curricular activities and your 
participation in them: 
In this study, this variable serves as the measure of the extracurricular 
involvement level of the student participants in the Lyon exchange program during 
the years 1991-92 through 1995-96. 
Because this question solicited qualitative responses, it was necessary to 
convert this information into quantitative data. This was done with the help of 
coders. Each coder (the researcher and two volunteers) was given a list of the 79 
comments (one per subject) and asked to assign a numerical value to each one based 
on the following scale (see Appendix B): 
1 =  No involvement (or no response) 
2  =  Little involvement (below average) 
3  =  Moderate involvement (average) 
4  =  Good involvement (above average) 
5  =  Excellent involvement (really involved!!) 44 
To better assure the objectivity of the coders and the anonymity of the 
students, subjects' comments were identified only by number (001  079). It should 
also be noted that both volunteer coders had professional experience in the field of 
Student Affairs, had studied Student Development Theory, and were familiar with 
Astin's Theory of Student Involvement. Neither of these coders had participated in 
the French exchange program in Lyon and neither has or has had any responsibility 
for the administration of this program. 
The three coders, working independently, were in complete agreement on the 
ranking of 38 (48.1%) of the 79 comments. For 39 (49.4%) of the comments, two 
of the three coders had ranking agreement. For these items, the final numerical 
value of the comment became that which had been assigned by the majority (2) of 
the coders. There was 100% disagreement on only two (2.5%) comments and in 
these two cases, the average of the three coder rankings became the numerical value 
assigned to each comment. 
Housing Satisfaction 
Data for the variable "Housing Satisfaction" were collected from responses to 
one of the following evaluation questions: 45 
1. Rate your living accommodations. (Please specify type: homestay, 
apartment, or dorm.) 
Below 
Poor  Average  Average  Good  Excellent 
1  2 3 4 5 
Please describe your living situation and explain your rating: 
2. In what type of housing did you live for most of the year?  
homestay  dorm  apartment/room (shared)  
apartment/room (unshared)  other:  
Please give an overall rating of your living accommodations:  
outstanding  very good  ok  fair  poor 
Please describe your living situation and explain your rating: 
Question #1 was asked of Lyon exchange program participants from 1991-92 
through 1994-95. On the 1995-96 Lyon evaluation, the question regarding living 
accommodations was reworded and this version appears here as Question #2. 
In this study, this variable serves as the measure of housing satisfaction of the 
student participants in the Lyon exchange program during the years 1991-92 
through 1995-96. Although the housing satisfaction ratings were self-reported, 
some interpretation and modification of the responses was necessary in order for the 
data to be consistent and comparable. These response changes are explained below. 46 
Although the living accommodation rating scale in the 1995-96 evaluation did not 
include numerical values, numerical values were assigned to each rating after 
aligning this scale with its predecessor found in the earlier version of the evaluation. 
Accordingly: 
1995-96  1991-92 - 1994-95  Rating 
outstanding  =  excellent  =  5 
very good  =  good  =  4 
ok  =  average  =  3 
fair  =  below average  =  2 
poor  =  poor  =  1 
In both versions of the evaluation, any student response which fell between values 
on the rating scale was assigned the lower of the two numbers. 
Residence Hall Satisfaction 
Data for the variable "Residence Hall Satisfaction" were collected from one 
of the two evaluation questions described in the previous section. In this study, this 
variable serves as the measure of residence hall satisfaction among those student 
participants in the Lyon exchange program who lived in these facilities during the 
years 1991-92 through 1995-96. 
The satisfaction data for this variable were derived in the same manner and 
are, in fact, exactly the same as the data found in the overall Housing Satisfaction 
variable. The procedure of interest for the Residence Hall Satisfaction variable is 
the determination of living accommodation type. 47 
As was noted earlier, the question regarding living accommodations was 
reworded on the 1995-96 evaluation. In this edited version, students, when asked in 
what type of housing they had lived, were offered more response choices than in 
previous years. Because of this, two of the 1995-96 response choices, 
"apartment/room (shared)" and "apartment/room (unshared)" were consolidated into 
the broader "apartment" category. If a 1995-96 student selected "other" as his/her 
housing type, the descriptive commentary of this question was analyzed by the 
researcher and the response was then assigned to one of the three categories 
(homestay, apartment, dorm) listed as type choices on the 1991-92 through 1994-95 
version of the evaluation. Although one could argue that this is not always the case, 
a living situation described as "a room in a house" was considered by the researcher 
to be a "homestay." 
Because students often have more than one type of living accommodation 
during their year in Lyon, in some cases it became necessary for the researcher to 
identify the student's primary housing situation. This was done through a careful 
analysis of the response to the final part of the living accommodation question: 
Please describe your living situation and explain your rating. A student's primary 
housing situation was considered to be the one in which he/she had lived for the 
longest period of time or, lacking that information, the one which the student 
mentioned first in his/her response to the living accommodation question. 48 
Ultimately, each student response was assigned a housing category 
(homestay, apartment, dorm). Each category was then given a prefix (homestay = 
1, apartment = 2, dorm = 3) and this prefix, coupled with the housing satisfaction 
rating, provided satisfaction information on specific types of housing. In this study, 
only "dorm" (or residence hall) satisfaction was analyzed. 
Overall Program Satisfaction 
Data for the variable "Overall Program Satisfaction" were collected from 
responses to one of the following questions: 
1. All and all, how would you evaluate your total experience abroad? 
Below 
Poor  Average  Average  Good  Excellent 
1  2  3  4  5 
Comments: 
2.  Overall, how would you rate your total experience abroad? 
outstanding  very good  good  ok  fair  poor 
Please comment: 49 
Question #1 was asked of Lyon exchange participants from 1991-92 through 1994-
95. On the 1995-96 Lyon evaluation, the question regarding overall satisfaction 
was reworded and this version appears here as question #2. 
In this study, this variable serves as the measure of overall program 
satisfaction of the student participants in the Lyon exchange program during the 
years 1991-92 through 1995-96. Although the overall satisfaction ratings were self-
reported, some interpretation and modification of the responses was again necessary 
in order for the data to be consistent and comparable. These response changes are 
explained below. 
Because the rating scale for this question on the 1995-96 evaluation provided 
six possible responses (instead of the five found in the earlier version), the 
researcher was obliged to collapse the 1995-96 response choices in order to align 
the two scales. The result of this manipulation is as follows: 
1995-96  1991-92 - 1994-95  Rating  
outstanding  =  excellent  =  5  
very good/  
good  =  good  = 4  
ok  =  average  =  3  
fair  =  below average  =  2  
poor = poor  =  1  
In both versions of the evaluation, any student response which fell between numbers 
on the rating scale was assigned the lower of the two values. 50 
Language Level 
Data for the variable "Language Level" were collected from information 
contained in program and student files. In this study, this variable serves only as an 
indication of the language level of the student participants in the Lyon exchange 
program during the years 1991-92 through 1995-96. 
Students in the exchange program in Lyon have a primary academic 
placement in either a French university (Universite Lyon 1  Claude Bernard; 
Universite Lyon 2  Lumiere; Universite Lyon 3 - Jean Moulin; or Universite 
Catholique) or a language institute. Those whose primary placement is in a French 
university are designated "Direct Exchange (DE)" students. All others are 
considered to be "Institute" students. 
The Direct Exchange option is available only to OUS students who have 
completed three years of college-level French (or the equivalent), and who receive a 
sufficiently high score on a French language aptitude test (TEFEE or Teste de 
Francais pour les Etudiants Etrangers). Students who meet these requirements, 
however, are not obliged to select the DE option. Because of contractual 
agreements, non-OUS students, regardless of language experience, are placed in the 
French language institute and are accordingly designated "Institute" students. 
Since Direct Exchange is facultative for some students and not available to 
others, the variable "Language Level" cannot be considered a true measure of 51 
French language ability but rather an indicator of placement. It should be noted that 
while Institute students have a wide spectrum of language levels, Direct Exchange 
students, as a group, begin their year abroad with a good command of French. 
In order to determine the placement (DE or Institute) of each subject in the 
study, three steps were taken. First, the French exchange program records for each 
of the years of interest were studied. These records included lists of students by 
placement as well as a much notated log-in sheet for each individual student. After 
a preliminary list of Direct Exchange and Institute students was drawn up for each 
year, this placement information was cross-checked with the application material 
contained in each student's file. Finally, placement information was reverified 
using the end-of-program, study abroad transcript (see below). 
When the researcher was satisfied that the placement information for each 
student was consistent and correct, a language level code was assigned to each 
subject. Those subjects who had been identified as Direct Exchange students were 
coded "2," while those who had been identified as Institute students were coded "1." 
Academic Achievement 
Data for the variable "Academic Achievement" were collected from each 
student's end-of-program, study abroad year transcript (see Appendix C). In this 
study, the Grade Point Average (GPA) calculated from each transcript serves as the 52 
measure of academic achievement (for the study abroad year only) of the student 
participants in the Lyon exchange program during the years 1991-92 through 1995-
96. 
Although in reality study abroad year GPAs are calculated in a variety of 
ways (depending on the home institution of the student) for the purposes of this 
study, a standard method was employed. Common to all study abroad year 
transcripts are three elements: (1) a listing of the French university and/or institute 
courses completed, (2) the French credit (class) hours for each of these courses, and 
(3) the American letter grade for each course (in some cases, the French numerical 
grade, from which the American grade is ascertained, is also included). Using this 
information and, for consistency, the Oregon State University grade point scale (see 
Appendix D), grade points were calculated for each course. For example, a student 
who took the course "Expression Orale" for two hours each week, and who earned 
the equivalent American grade of A-, would earn 7.4 grade points (3.7 for an A- on 
the OSU grade point scale multiplied by two [the number of course hours]). The 
overall GPA was, accordingly, calculated for each student by adding the grade 
points earned for each course and dividing this total by the number of course hours. 
To better understand the meaning of the GPAs for each subject in this study, 
the following should be noted: 53 
1. Any course resulting in a grade of Pass (P) or No Pass (NP), was 
excluded from the GPA calculation. 
2. Recognizing the higher difficulty level of Direct Exchange (French 
university) courses, the French to American grade conversion scale for 
these courses is more lenient than the conversion scale used for courses 
taken at the language institute. This built-in, program endorsed, grade 
conversion adjustment made it possible to compare the GPAs of all 
participants regardless of where they studied (institute or university) 
(see Appendix E). 
3. Although OSU does not recognize the grade of A+ by awarding 
additional grade points, in this study an A+ was given the grade point 
value of 4.33. This additional .33 is consistent with OSU's treatment 
of the grades of B+, C+, and D+. Since French grades are frequently 
converted to an American grade of A+, the researcher felt that a higher 
grade point value for this grade would result in a more accurate 
reflection of each subject's GPA. As a result of this modification, 
some overall GPAs are higher than 4.0. 
Analysis of Data 
The first step in the analysis of the data was the formulation of null and 
alternate hypotheses for each of the research questions outlined in Chapter 1. 
Hypotheses 
In this section, each research question is followed by its corresponding null 
(Ho) and alternate (Ha) hypotheses. 54 
I.  Is there a relationship between involvement in extracurricular 
activities and overall program satisfaction? 
Ho = overall satisfaction is independent of extracurricular involvement 
Ha = overall satisfaction is not independent of extracurricular  
involvement  
2. Is there a relationship between involvement in extracurricular 
activities and academic achievement? 
Ho = academic achievement is independent of extracurricular 
involvement 
Ha = academic achievement is not independent of extracurricular 
involvement 
3. Is there a relationship between involvement in extracurricular 
activities and housing satisfaction? 
Ho = housing satisfaction is independent of extracurricular 
involvement 
Ha = housing satisfaction is not independent of extracurricular 
involvement 
4. Is there a relationship between involvement in extracurricular 
activities and residence hall satisfaction? 
Ho = residence hall satisfaction is independent of extracurricular 
involvement 
Ha = residence hall satisfaction is not independent of extracurricular 
involvement 
5. Is there a relationship between housing satisfaction and overall 
program satisfaction? 
Ho = overall satisfaction is independent of housing satisfaction 
Ha = overall satisfaction is not independent of housing satisfaction 55 
6.  Is there a relationship between housing satisfaction and academic 
achievement? 
Ho = academic achievement is independent of housing satisfaction 
Ha = academic achievement is not independent of housing satisfaction 
7.  Is there a relationship between residence hall satisfaction and 
overall program satisfaction? 
Ho = overall satisfaction is independent of residence hall satisfaction 
Ha = overall satisfaction is not independent of residence hall 
satisfaction 
8. Is there a relationship between residence hall satisfaction and 
academic achievement? 
Ho = academic achievement is independent of residence hall 
satisfaction 
Ha = academic achievement is not independent of residence hall 
satisfaction 
9. Is there a relationship between language level and involvement in 
extracurricular activities? 
Ho = extracurricular involvement is independent of language level 
Ha = extracurricular involvement is not independent of language level 
10. Is there a relationship between language level and housing 
satisfaction? 
Ho = housing satisfaction is independent of language level 
Ha = housing satisfaction is not independent of language level 56 
11. Is there a relationship between language level and residence hall 
satisfaction? 
Ho = residence hall satisfaction is independent of language level 
Ha = residence hall satisfaction is not independent of language level 
12. Is there a relationship between language level and overall  
program satisfaction?  
Ho = overall satisfaction is independent of language level  
Ha = overall satisfaction is not independent of language level  
13. Is there a relationship between language level and academic  
achievement?  
Ho = academic achievement is independent of language level  
Ha = academic achievement is not independent of language level  
14. Is there a relationship between academic achievement and overall 
program satisfaction? 
Ho = academic achievement is independent of overall satisfaction 
Ha = academic achievement is not independent of overall satisfaction 
Tests of Significance 
In order to determine whether the relationship between the variables in each 
research question was significant, two statistical tests were employed. Each 
hypothesis involving the academic achievement variable was tested using 
regression analysis. All other hypotheses were analyzed using Pearson's chi-square 57 
test with its attendant crosstab display. These statistical analyses were performed 
with sub-programs of the GAUSS(tm) system Version 2.1 software program. 
Limitations 
There are several limitations to this study. The subjects used in this research 
were not a random sample drawn from a larger population, but rather the entire 
available, criteria-meeting population of OUS French Exchange Program 
participants who studied in Lyon during one of the five years 1991-92 through 
1995-96. Since this was an observational rather than an experimental study, care 
must be taken when applying conclusions drawn from this research to students in 
other study abroad programs. 
The number of subjects available for this research was limited (79) and the 
problems inherent in a small population became magnified when data were missing 
for certain variables. For example, only 76 study abroad year transcripts were 
ultimately retrievable which resulted in missing academic achievement (GPA) data 
for 3 of the 79 subjects. Lack of responses to certain evaluation questions also 
resulted in missing extracurricular involvement data for 3 of the 79 subjects and 
missing overall program satisfaction data for 2 of the 79 subjects. The least amount 
of data, however, were available for the residence hall satisfaction variable. Since 
less than a third of the exchange participants during the five year period of interest 58 
indicated that their principal living accommodation was a residence hall, only 21 
pieces of data were available for this variable. 
Data for this research were collected from archival information. The 
principle instrument used was the existing OSSHE Lyon Exchange Program 
Evaluation. Since this instrument was not designed specifically for this research 
project, questions and responses had to be adapted to better fit the variables of 
interest (as explained above). In addition to this limitation, a lack of researcher 
control in all aspects of the administration of the evaluation slightly weakens the 
validity of the five year cumulative data. The quality of the data for two variables, 
"Language Level" and "Academic Achievement," relies considerably on the quality 
of the French Exchange Program's records. Although the key person in this record 
keeping process, the Program Assistant (in Oregon), was the same from 1991-92 
through 1995-96, two different Program Directors and four different Resident 
Directors during this five year period may have created some inconsistencies. 
Additionally, there were many pre-departure and on-site variables which were 
not addressed in this study. Although demographic information such as age, sex, 
home university, and home town were available to the researcher, it was excluded 
because findings based on these variables would have had little effect on either 
program administration or on the study abroad participant recruitment process. 
Other information which could have provided interesting and appropriate variables 
(for example: reason for participating in the program, prior experience in France, 59 
prior study abroad/travel experience, level of involvement in extracurricular 
activities at home institution, etc.) was unavailable to the researcher in the program 
file material. Finally, the researcher could not control for certain on-site variables, 
such as friendships with host nationals, travel experiences, etc., and these variables 
may have exerted an influence on the responses to certain evaluation questions. 60 
Chapter 4  
RESULTS  
The subjects in this study were 79 students who participated in the Oregon 
University System (OUS) French exchange program in Lyon, France during the 
years 1991-92 through 1995-96 (see Table 1, Chapter 3). Each of these students 
remained in the program for the entire academic year and completed an end-of-the-
year evaluation. Because of unanswered questions on this evaluation, data sets for 
certain variables contain less than 79 items. In addition, study abroad transcripts, 
from which the study abroad year GPA was derived, were missing for three 
subjects. 
Descriptive Statistics 
Extracurricular Involvement 
There are 76 items in the "Extracurricular Involvement" data set. Table 2 
displays these data. 61 
Table 2: Extracurricular Involvement 
Level of Extracurricular Involvement  Number  Percent 
1 (no involvement)  27  35.53 
2 (little involvement)  14  18.42 
3 (moderate involvement)  20  26.31 
4 (good involvement)  8  10.53 
5 (excellent involvement)  7  9.21 
76  100.00 
The mean response is 2.3947 (Little Involvement). 
Housing Satisfaction 
There are 79 items in the "Housing Satisfaction" data set. Table 3 displays 
these data. 
Table 3: Housing Satisfaction 
Housing Satisfaction Rating  Number  Percent 
1 (poor)  2  2.53 
2 (below average)  8  10.13 
3 (average)  15  18.99 
4 (good)  29  36.71 
5 (excellent)  25  31.64 
79  100.00 
The mean response is 3.8481 (Good). 62 
Housing Type 
In order to analyze the relationship between "Residence Hall Satisfaction" 
and other variables, it was necessary to determine the type of housing in which the 
students lived while in Lyon. There are 79 items in the "Housing Type" data set. 
Table 4 displays these data. 
Table 4: Housing Type 
Housing Type  Number  Percent 
Homestay (1)  23  29.12 
Apartment (2)  35  44.30 
Residence Hall (3)  21  26.58 
79  100.00 
Residence Hall Satisfaction 
Since only 21 students lived in residence halls in Lyon during the five year 
period of interest, there are just 21 items in the "Residence Hall Satisfaction" data 
set. Table 5 displays these data. 63 
Table 5: Residence Hall Satisfaction 
Residence Hall Satisfaction Rating  Number  Percent 
1 (poor)  1  4.76 
2 (below average)  4  19.05 
3 (average)  6  28.57 
4 (good)  10  47.62 
5 (excellent)  -- --
21  100.00 
The mean response is 3.195 (Average). 
Overall Program Satisfaction 
There are 77 items in the "Overall Program Satisfaction" data set. Table 6 
displays these data. 
Table 6: Overall Program Satisfaction 
Overall Program Satisfaction Rating  Number  Percent 
1 (poor)  0  0 
2 (below average)  1.30 1 
3 (average)  4  5.20 
4 (good)  35  45.45 
5 (excellent)  37  48.05 
77  100.00 
The mean response is 4.4026 (Good). 64 
Language Level 
There are 79 items in the "Language Level" data set. Table 7 displays these 
data. 
Table 7: Language Level 
Language Level  Number  Percent 
Institute (1)  50  63.29 
Direct Exchange (2)  29  36.71 
79  100.00 
Academic Achievement 
For the purposes of this study, "Academic Achievement" was measured by 
calculating a grade point average (GPA) from the end-of-program, study abroad 
year transcript. There are 76 items in the "Academic Achievement" data set. Table 
8 displays data of interest by year. 
Table 8: Academic Achievement 
Year  Highest GPA  Lowest GPA  Mean 
1991-92  4.030  2.590  3.6704 
1992-93  4.250  2.860  3.7478 
1993-94  4.150  2.500  3.4411 
1994-95  4.120  2.540  3.5940 
1995-96  3.980  2.530  3.4540 
Overall  4.2500  2.500  3.6282 65 
Academic Achievement & Extracurricular Involvement 
The high, low, and mean GPAs are displayed for each level of extracurricular 
involvement in Table 8A. 
Table 8A: Academic Achievement & Extracurricular Involvement 
Level of Extracurricular Involvement  Number  High GPA  Low GPA  Mean GPA 
1 (no involvement)  25*  4.040  2.860  3.5892 
2 (little involvement)  14  4.250  2.530  3.6671 
3 (moderate involvement)  20  4.210  2.590  3.6925 
4 (good involvement)  8  4.120  2.500  3.5850 
5 (excellent involvement)  7  3.880  3.340  3.6671 
(* GPAs for two subjects at this involvement level were missing). 
It is interesting to note that although the lowest "high GPA" was earned by a 
student in the highest level of extracurricular involvement group, the highest "low 
GPA" was also earned by a student in that group. 
Academic Achievement & Housing Satisfaction 
The high, low, and mean GPAs are displayed for each housing satisfaction 
rating level in Table 8B. 66 
Table 8B: Academic Achievement & Housing Satisfaction 
Housing Satisfaction Rating  Number  High GPA  Low GPA  Mean GPA 
I (poor)  1*  3.780  3.780  3.780 
2 (below average)  7*  4.210  2.590  3.6400 
3 (average)  15  4.180  3.170  3.7180 
4 (good)  29  4.120  2.530  3.6466 
5 (excellent)  24*  4.250  2.500  3.5400 
(* GPAs for one subject at each of these housing satisfaction rating levels were 
missing). 
Both the highest "high GPA" and the lowest "low GPA" were earned by 
students who were most satisfied with their housing. The lowest "mean GPA" also 
belongs to the students in this group. 
Academic Achievement & Housing Type 
The high, low, and mean GPAs are displayed for each type of housing in 
Table 8C. 67 
Table 8C: Academic Achievement & Housing Type 
Housing Type  Number  High GPA  Low GPA  Mean GPA 
Homestay (1)  23  4.180  2.500  3.6652 
Apartment (2)  33*  4.250  2.530  3.5870 
Residence Hall (3)  20*  4.210  2.540  3.6535 
(* GPAs for two subjects in apartments and for one subject in residence halls were 
missing). 
Although both the lowest "high GPA" and the lowest "low GPA" were earned 
by students who lived with families, that group had the highest "mean GPA." 
Academic Achievement & Residence Hall Satisfaction 
The high, low, and mean GPAs are displayed for each residence hall 
satisfaction rating level in Table 8D. 
Table 8D: Academic Achievement & Residence Hall Satisfaction 
Residence Hall Satisfaction  Number  High GPA  Low GPA  Mean GPA 
1 (poor)  1*  --- --- - --
2 (below average)  4  4.210  3.710  3.9350 
3 (average)  6  3.850  3.320  3.6350 
4 (good)  10  4.110  2.540  3.5520 
(* the GPA for the subject at this residence hall satisfaction rating level was missing). 68 
The lowest "mean GPA" belongs to the group of students who were most satisfied 
with their residence hall experience. 
Academic Achievement & Overall Program Satisfaction 
The high, low, and mean GPAs are displayed for each overall program 
satisfaction rating level in Table 8E. 
Table 8E: Academic Achievement & Overall Program Satisfaction 
Overall Program Satisfaction Rating  Number  High GPA  Low GPA  Mean GPA 
1 (poor)  0  --- --- --
2 (below average)  3.590  3.590  3.5900 1 
3 (average)  4  3.700  2.960  3.3975 
4 (good)  33*  4.250  2.530  3.6282 
5 (excellent)  36*  4.180  2.500  3.6372 
(* GPAs for two subjects at overall program satisfaction rating level 4 and for one 
subject at rating level 5 were missing). 
The group of students who rated their overall program experience as 
"excellent" had the highest "mean GPA." 69 
Academic Achievement & Language Level 
The high, low, and mean GPAs are displayed for each language level in Table 
8F. 
Table 8F: Academic Achievement & Language Level 
Language Level  Number  High GPA  Low GPA  Mean GPA 
Institute (1)  47*  4.250  2.530  3.6215 
Direct Exchange (2)  29  4.150  2.500  3.6390 
(* GPAs for three subjects at this language level were missing). 70 
Data Analysis 
Research Question 1 
In order to obtain a response to Research Question #1, "Is there a relationship 
between involvement in extracurricular activities and overall program 
satisfaction?," the following hypotheses were formulated: 
Ho = overall satisfaction is independent of extracurricular involvement 
Ha = overall satisfaction is not independent of extracurricular involvement 
Because of missing data for each variable, only 74 cases were included in this 
analysis. 
An analysis of the nominal variables, extracurricular involvement and overall 
program satisfaction, using Pearson's chi-square test, revealed a P-value (observed 
significance level) of 0.808. A further analysis using collapsed4 extracurricular 
involvement data and uncollapsed overall satisfaction data revealed a P-value of 
0.743. When the collapsed and uncollapsed data were reversed (i.e., extracurricular 
involvement uncollapsed, overall satisfaction collapsed) the P-value obtained was 
0.745. Collapsing data for both variables revealed a P-value of 0.722. Since in no 
case did the P-value reach the significance level of .05, the null hypothesis is 
retained. Because a significant relationship was not proven, the response to 
4When a cell contained five or fewer points of data, cells were collapsed and data 
was combined in order to further test the hypotheses. 71 
Research Question #1 is: "There is no relationship between involvement in 
extracurricular activities and overall program satisfaction" (see Tables 9A-D, 
Appendix F). 
Research Question 2 
In order to obtain a response to Research Question #2, "Is there a relationship 
between involvement in extracurricular activities and academic achievement?," the 
following hypotheses were formulated: 
Ho = academic achievement is independent of extracurricular involvement 
Ha = academic achievement is not independent of extracurricular involvement 
Because of missing data for each variable, only 74 cases were included in this 
analysis. 
Using regression analysis, the relationship between the response variable, 
academic achievement, and the explanatory variable, extracurricular involvement, 
was tested. The constant and indicator (dummy) variables in the equation were the 
mean GPAs at each extracurricular involvement level (see Table 8A). Using 
uncollapsed data for the extracurricular involvement variable, the overall model 
revealed a P-value of 0.906. When the data for the extracurricular involvement 
variable was collapsed, the P-value for the overall model was 0.833. In neither case 
did the P-value reach the significance level of .05. Additionally, no P-value for any 72 
indicator variable within either model was significant at the .05 level. Accordingly, 
the null hypothesis is retained. Because a significant relationship was not proven, 
the response to Research Question #2 is: "There is no relationship between 
involvement in extracurricular activities and academic achievement" (see Tables 
10A & B, Appendix F). 
Research Question 3 
In order to obtain a response to Research Question #3, "Is there a relationship 
between involvement in extracurricular activities and housing satisfaction?," the 
following hypotheses were formulated: 
Ho = housing satisfaction is independent of extracurricular involvement 
Ha = housing satisfaction is not independent of extracurricular involvement 
Because of missing data for the extracurricular involvement variable, only 76 cases 
were included in the analysis. 
An analysis of the nominal variables, extracurricular involvement and 
housing satisfaction, using Pearson's chi-square test, revealed a P-value of 0.170. A 
further analysis using collapsed extracurricular involvement data and uncollapsed 
housing satisfaction data revealed a P-value of 0.388. When the collapsed and 
uncollapsed data were reversed (i.e., extracurricular involvement uncollapsed, 
housing satisfaction collapsed), the P-value obtained was 0.229. Collapsing data for 73 
both variables revealed a P-value of 0.488. Since in no case did the P-value reach 
the significance level of .05, the null hypothesis is retained. Because a significant 
relationship was not proven, the response to Research Question #3 is:  "There is no 
relationship between involvement in extracurricular activities and housing 
satisfaction" (see Tables 11A-D, Appendix F). 
Research Question 4 
In order to obtain a response to Research Question #4, "Is there a relationship 
between involvement in extracurricular activities and residence hall satisfaction?," 
the following hypotheses were formulated: 
Ho = residence hall satisfaction is independent of extracurricular involvement 
Ha = residence hall satisfaction is not independent of extracurricular involvement 
Since only 21 students in this study had lived in residence halls in Lyon, and for one 
of them the data for the extracurricular involvement variable was missing, only 20 
cases were included in this analysis. 
An analysis of the nominal variables, extracurricular involvement and 
residence hall satisfaction, using Pearson's chi-square test, revealed a P-value of 
0.706. A further analysis using collapsed extracurricular data and uncollapsed 
residence hall satisfaction data revealed a P-value of 0.497. When the collapsed and 
the uncollapsed data were reversed (i.e., extracurricular involvement uncollapsed, 74 
residence hall satisfaction collapsed), the P-value obtained was 0.659. Collapsing 
data for both variables revealed a P-value of 0.520. Since in no case did the P-value 
reach the significance level of .05, the null hypothesis is retained. Because a 
significant relationship was not proven, the response to Research Question #4 is: 
"There is no relationship between involvement in extracurricular activities and 
residence hall satisfaction" (see Tables 12 A-D, Appendix F). 
Research Question 5 
In order to obtain a response to Research Question #5, "Is there a relationship 
between housing satisfaction and overall program satisfaction?," the following 
hypotheses were formulated: 
Ho = overall satisfaction is independent of housing satisfaction 
Ha = overall satisfaction is not independent of housing satisfaction 
Because of missing data for the overall program satisfaction variable, only 77 cases 
were included in this analysis. 
An analysis of the nominal variables, housing satisfaction and overall 
program satisfaction, using Pearson's chi-square test, revealed a P-value of 0.363. 
A further analysis using collapsed housing satisfaction data and uncollapsed overall 
satisfaction data revealed a P-value of 0.314. When the collapsed and uncollapsed 
data were reversed (i.e., housing satisfaction uncollapsed, overall satisfaction 75 
collapsed), the P-value obtained was 0.416. Collapsing data for both variables 
revealed a P-value of 0.377. Since in no case did the P-value reach the significance 
level of .05, the null hypothesis is retained. Because a significant relationship was 
not proven, the response to Research Question #5 is: "There is no relationship 
between housing satisfaction and overall program satisfaction" (see Tables 13 A-D, 
Appendix F). 
Research Question 6 
In order to obtain a response to Research Question #6, "Is there a relationship 
between housing satisfaction and academic achievement?," the following 
hypotheses were formulated: 
Ho = academic achievement is independent of housing satisfaction 
Ha = academic achievement is not independent of housing satisfaction 
Because of missing data for the academic achievement variable, only 76 cases were 
included in this analysis. 
Using regression analysis, the relationship between the response variable, 
academic achievement, and the explanatory variable, housing satisfaction, was 
tested. The constant and indicator variables in this equation were the mean GPAs at 
each housing satisfaction rating level (see Table 8B). Using uncollapsed data for 
the housing satisfaction variable, the overall model revealed a P-value of 0.729. 76 
When the data for the housing satisfaction variable was collapsed, the P-value for 
the overall model was 0.583. In neither case did the P-value reach the significance 
level of .05. Additionally, no P-value for any indicator variable in either model was 
significant at the .05 level. Accordingly, the null hypothesis is retained. Because a 
significant relationship was not proven, the response to Research Question #6 is: 
"There is no relationship between housing satisfaction and academic achievement" 
(see Tables 14 A & B, Appendix F). 
Research Question 7 
In order to obtain a response to Research Question #7, "Is there a relationship 
between residence hall satisfaction and overall program satisfaction?," the following 
hypotheses were formulated: 
Ho = overall satisfaction is independent of residence hall satisfaction 
Ha = overall satisfaction is not independent of residence hall satisfaction 
Since only 21 students in this study had lived in residence halls in Lyon, only 21 
cases were included in this analysis. 
An analysis of the nominal variables, residence hall satisfaction and overall 
program satisfaction, using Pearson's chi-square test, revealed a P-value of 0.700. 
A further analysis using collapsed residence hall satisfaction data and uncollapsed 
overall satisfaction data revealed a P-value of 0.549. Because the data for overall 77 
satisfaction could not be collapsed, no further analysis was undertaken. Since in 
neither case did the P-value reach the significance level of .05, the null hypothesis is 
retained. Because a significant relationship was not proven, the response to 
Research Question #7 is: "There is no relationship between residence hall 
satisfaction and overall program satisfaction" (see Tables 15 A & B, Appendix F). 
Research Question 8 
In order to obtain a response to Research Question #8, "Is there a relationship 
between residence hall satisfaction and academic achievement?," the following 
hypotheses were formulated: 
Ho = academic achievement is independent of residence hall satisfaction 
Ha = academic achievement is not independent of residence hall satisfaction 
Since only 21 students in this study had lived in residence halls in Lyon, and for one 
of them the data for the academic achievement variable was missing, only 20 cases 
were included in this analysis. 
Using regression analysis, the relationship between the response variable, 
academic achievement, and the explanatory variable, residence hall satisfaction, was 
tested. The constant and indicator variables in the equation were the mean GPAs at 
each residence hall satisfaction rating level (see Table 8D). Using uncollapsed data 
for the residence hall satisfaction variable, the overall model revealed a P-value of 78 
0.285. Because the data for residence hall satisfaction could not be collapsed in this 
model, no further analysis was undertaken. The P-value noted above did not reach 
the significance level of .05. Additionally, no P-value for any indicator variable in 
this model was significant at the .05 level. Accordingly, the null hypothesis is 
retained. Because a significant relationship was not proven, the response to 
Research Question #8 is: "There is no relationship between residence hall 
satisfaction and academic achievement" (see Table 16A, Appendix F). 
Research Question 9 
In order to obtain a response to Research Question #9, "Is there a relationship 
between language level and involvement in extracurricular activities?," the 
following hypotheses were formulated: 
Ho = extracurricular involvement is independent of language level 
Ha = extracurricular involvement is not independent of language level 
Because of missing data for the extracurricular involvement variable, only 76 cases 
were included in this analysis. 
An analysis of the nominal variables, language level and extracurricular 
involvement, using Pearson's chi-square test, revealed a P-value of 0.039. A further 
analysis using collapsed extracurricular involvement data and uncollapsed language 
level data revealed a P-value of 0.038. Because the data for language level could 79 
not be collapsed, no further analysis was undertaken. Since in both cases above the 
P-value is less than .05, the findings are significant and, accordingly, the null 
hypothesis is rejected. Because a significant relationship was proven, the response 
to Research Question #9 is: "There is a relationship between language level and 
involvement in extracurricular activities" (see Tables 17 A & B, Appendix F). 
Research Question 10 
In order to obtain a response to Research Question #10, "Is there a 
relationship between language level and housing satisfaction?," the following 
hypotheses were formulated: 
Ho = housing satisfaction is independent of language level 
Ha = housing satisfaction is not independent of language level 
There were no missing data in this analysis. 
An analysis of the nominal variables, language level and housing satisfaction, 
using Pearson's chi-square test, revealed a P-value of 0.579. A further analysis 
using collapsed housing satisfaction data and uncollapsed language level data 
revealed a P-value of 0.592. Because the data for language could not be collapsed, 
no further analysis was undertaken. Since in neither case above did the P-value 
reach the significance level of .05, the null hypothesis is retained. Because a 
significant relationship was not proven, the response to Research Question #10 is: 80 
"There is no relationship between language level and housing satisfaction" (see 
Tables 18 A & B, Appendix F). 
Research Question 11 
In order to obtain a response to Research Question #11, "Is there a 
relationship between language level and residence hall satisfaction?," the following 
hypotheses were formulated: 
Ho = residence hall satisfaction is independent of language level 
Ha = residence hall satisfaction is not independent of language level 
Since only 21 students had lived in the residence halls in Lyon, only 21 cases were 
included in this analysis. 
An analysis of the nominal variables, language level and residence hall 
satisfaction, using Pearson's chi-square test, revealed a P-value of 0.874. A further 
analysis using collapsed residence hall satisfaction data and uncollapsed language 
level data revealed a P-value of 0.811. Because the data for language level could 
not be collapsed, no further analysis was undertaken. Since in neither case above 
did the P-value reach the significance level of .05, the null hypothesis is retained. 
Because a significant relationship was not proven, the response to Research 
Question #11 is: "There is no relationship between language level and residence hall 
satisfaction" (see Tables 19 A & B, Appendix F). 81 
Research Question 12 
In order to obtain a response to Research Question #12, "Is there a 
relationship between language level and overall program satisfaction?," the 
following hypotheses were formulated: 
Ho = overall satisfaction is independent of language level 
Ha = overall satisfaction is not independent of language level 
Because of missing data for the overall program satisfaction variable, only 77 cases 
were included in this analysis. 
An analysis of the nominal variables, language level and overall program 
satisfaction, using Pearson's chi-square test, revealed a P-value of 0.752. A further 
analysis using collapsed overall satisfaction data and uncollapsed language level 
data revealed a P-value of 0.611. Because the data for language level could not be 
collapsed, no further analysis was undertaken. Since in neither case above did the 
P-value reach the significance level of .05, the null hypothesis is retained. Because 
a significant relationship was not proven, the response to Research Question #12 is: 
"There is no relationship between language level and overall program satisfaction" 
(see Tables 20 A & B, Appendix F). 82 
Research Question 13 
In order to obtain a response to Research Question #13, "Is there a 
relationship between language level and academic achievement?," the following 
hypotheses were formulated: 
Ho = academic achievement is independent of language level 
Ha = academic achievement is not independent of language level 
Because of missing data for the academic achievement variable, only 76 cases were 
included in this analysis. 
Using regression analysis, the relationship between the response variable, 
academic achievement, and the explanatory variable, language level, was tested. 
The constant and indicator variables in the equation were the mean GPAs at each 
language level (see Table 8F). Since neither the academic achievement data nor the 
language level data could be collapsed, one model was created and it revealed, 
overall, a P-value of 0.856. This P-value did not reach the significance level of .05. 
Additionally, no P-value for any indicator variable in this model was significant at 
the .05 level. Accordingly, the null hypothesis is retained. Because a significant 
relationship was not proven, the response to Research Question #13 is: "There is no 
relationship between language level and academic achievement" (see Table 21A, 
Appendix F). 83 
Research Question 14 
In order to obtain a response to Research Question #14, "Is there a 
relationship between academic achievement and overall program satisfaction?," the 
following hypotheses were formulated: 
Ho = academic achievement is independent of overall satisfaction 
Ha = academic achievement is not independent of overall satisfaction 
Because of missing data for each variable, only 74 cases were included in this 
analysis. 
Using regression analysis, the relationship between the response variable, 
academic achievement, and the explanatory variable, overall program satisfaction, 
was tested. The constant and indicator variables in the equation were the mean 
GPAs at each overall program satisfaction rating level (see Table 8E). Using 
uncollapsed data for the overall satisfaction variable , the overall model revealed a 
P-value of 0.740. When the data for the overall satisfaction variable was collapsed, 
the P-value for the overall model was 0.582. In neither case did the P-value reach 
the significance level of .05. Additionally, no P-value for any indicator variable 
within either model was significant at the .05 level. Accordingly, the null 
hypothesis is retained. Because a significant relationship was not proven, the 
response to Research Question #14 is: "There is no relationship between academic 
achievement and overall program satisfaction" (see Tables 22 A & B, Appendix F). 84 
Chapter 5  
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS  
Alexander Astin's research on retention and college impact led to the 
development of his Theory of Student Involvement. This theory, which has five 
basic postulates (see Chapter 1) can be summed up succinctly with the following 
definition: "student involvement refers to the amount of physical and psychological 
energy that the student devotes to the academic experience" (Astin, 1984, p. 297). 
Living in residence halls and participating in extracurricular activities are two 
examples of student involvement that Astin found to be positively associated with a 
student's level of college satisfaction. He also found a relationship between GPA, 
an indicator of the energy a student devotes to his/her studies, and college 
satisfaction. 
The purpose of this study was to determine whether Astin's Theory of 
Student Involvement could be applied to an academic experience in an overseas 
setting. Using data collected from the program evaluations of the 79 students who 
had participated in the OUS exchange program in Lyon, France during one of the 
years from 1991-92 through 1995-96, 14 research questions were formulated (see 
Chapter 3) and their attendant hypotheses were tested (see Chapter 4). These 
questions asked about the relationships that existed between pairs of variables from 
the following list of six: extracurricular involvement, overall program satisfaction, 85 
housing satisfaction, residence hall satisfaction, academic achievement, and 
language level. The hypotheses for variable dyads, which had academic 
achievement as one of the components, were tested using regression analysis. 
Pearson's chi-square test was the analysis tool for all other hypotheses. When a test 
of significance resulted in a P-value of .05 or less, the null hypothesis was rejected. 
Findings and Conclusions 
Only one statistically significant finding, that the relationship between 
extracurricular involvement and language level is not independent, was proven in 
this study. The Pearson's chi-square test, which analyzed the relationship, revealed 
a P-value of 0.039. This result indicates that the relationship between these 
variables is very likely not a chance relationship. The cross-tab display associated 
with the chi-square test for this hypothesis (see Appendix F, Table 17A) indicates 
that students in the higher language level group 2 (i.e., Direct Exchange) were more 
involved in extracurricular activities than were the lower language level group 1 
(Institute) students. Whereas only 35% of the Institute students were involved in 
extracurricular activities at the moderate, good, or excellent levels, 67% of the 
Direct Exchange students had an involvement level of moderate or above. 
Although not statistically significant, other findings revealed interesting 
trends. For example, the cross-tab display of the uncollapsed variables in 86 
hypothesis 1 (see Appendix F, Table 9A) indicates that the majority (53%) of 
students who gave their overall program experience a rating of good or excellent 
had little or no involvement in extracurricular activities. The cross-tab display of 
the uncollapsed variables in hypothesis 3 (Appendix F, Table 11A) indicates a 
similar trend, i.e., the majority (53%) of students who gave their housing situation a 
rating of good or excellent had moderate, little, or no involvement in extracurricular 
activities. These findings appear to contradict Astin. However, the cross-tab display 
of the uncollapsed variables in hypothesis 5 (Appendix F, Table 13A) provides 
information which is more consistent with his theory. Here, the majority (66%) of 
students who gave their housing situation a rating of good or excellent also gave a 
good or excellent rating to the overall program. 
Based on this study alone, one could not conclude that Astin's Theory of 
Student Involvement is applicable in a study abroad program. The one significant 
finding contained a variable which Astin did not use in his research, and the non-
significant findings of interest were inconsistent. It appears that, on the whole, 
regardless of any negative curricular or extracurricular experiences they may have 
had during the sojourner year, the subjects of this research found the overall study 
abroad experience to be positive. It may be that, at the end of the year (when the 
evaluations are completed), the sense of accomplishment, i.e., having survived for 
10 months in a foreign culture, using a foreign language, is so great that the 
majority of students cannot help but rate their overall experience as good or 87 
excellent. It could also be that, as a student is preparing to return home to family 
and friends, the positive memories of the sojourn are preeminent in his/her mind. 
There is also the distinct possibility that the students who did not complete the end-
of the-year evaluation (and thus are not included in this study) were the ones who 
had a negative experience. Further research will allow more specific conclusions to 
be drawn. 
Recommendations 
This study has only begun to scratch the surface of a fascinating area of 
research, i.e., the applicability of Student Development theory in an overseas 
educational program. In order to more fully explore this area, the author 
recommends that future researchers consider the following: 
1. An instrument that more specifically addresses the research  
questions of interest should be designed before a new study is  
undertaken.  
2. All aspects of the administration of the instrument should be tightly 
controlled. 
3. If a longitudinal study is pursued, care must be taken to assure year-
to-year consistency. 
4. A one-year study at a specific overseas site would provide valuable 
data and internal consistency if a large enough population was 
available. 88 
5. A one-year comparative study using students in two distinct 
overseas settings (i.e., two different countries) would add an interesting 
dimension to this research area. 
6. In studies conducted in settings where English is not the native 
language, specifically tested language level, rather than language 
placement, would be an important variable. 
7. Identifying pre-departure and on-site variables and then controlling 
for them, would provide data which could be used in comparative 
analyses of the students' overseas experience. Examples of these 
variables include: age, gender, size of home institution, size of home 
town, prior experience (six months or more) in the host country, 
reasons for studying abroad, friendships with host nationals, and travel 
experiences while in the host country. 
8. A follow-up study which looked at student success variables (return 
to school, post-study abroad GPA, graduation rate of sojourners, etc.) 
would assess outcomes and, controlling for the pre-departure input 
variables, could help to answer the question, "What matters in study 
abroad?" 89 
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APPENDIX A  96 
TO:  Lyon Program Participants 
FROM:  Jack Van de Water, Director, 
OSSHE Foreign Study Staff 
RE:  QUESTIONNAIRE 
We would like to ask you to complete the attached questionnaire. Your response 
to this form will be used to evaluate the international study program and to make 
improvements in future programs. We may also consolidate some responses and 
make them available to prospective students. Please be thoughtful and elaborate 
as much as possible on options and suggestions. 
We always need the help of students who have been on the program to talk with 
interested students and to participate in the orientation activities.  If you would like 
to help, please check the box below. And once you are back on campus, please 
drop in and say hello, or send us your updated address so we can get in touch 
with you. We appreciate staying in touch even after you've come back from your 
year abroad! 
NAME 
U.S. ADDRESS 
TELEPHONE 
Yes, I am interested in helping with next year's program. 
Thank you! 
If you wish your comments to remain anonymous, simply remove this top sheet 
and turn each section in separately. 97 
OREGON STATE SYSTEM OF HIGHER EDUCATION 
LYON EXCHANGE PROGRAM  
EVALUATION  
Home campus in the U.S.:  Program Year: 19 
Lyon university: 
ACADEMICS 
Please list and rate the classes you took in 1st and 2nd Semester (A =  
excellent; B = good; C = fair; D = poor) and indicate whether they were regular  
university or language institute courses.  
Add comments, if you wish.  
1st semester: 
1. 
2. 
3. 
4. 
5. 
2nd semester: 
1. 
2. 
3. 
4. 
5. 
How did you cope with the French university system? Elaborate! What did 
you find different and/or difficult? 98 
LANGUAGE PROGRESS 
How many years of French language study had you completed before you 
joined the program? 
years in high school  years in college  other language training 
To what extent has your language progress met your expectations? 
exceeded expectations  met expectations  less than expected 
What do you think contributed to your language progress or lack of progress? 99 
LIVING ACCOMMODATIONS 
In what type of housing did you live for most of the year? 
homestay  dorm  apartment/room (shared)  apartment/room (not shared) 
other: 
Please give an overall rating of your living accommodations: 
outstanding  very good  ok  fair  poor 
Please describe your living situation and explain your rating: 100 
LOCATION OF FOREIGN STUDY SITE 
What are your impressions of Lyon as an foreign study site? 
Comment on the availability of extra-curricular activities and your participation 
in them: 
Have you made French friends? 
several  few  none 
Has it been difficult to meet and get to know the French? What's the best way 
to meet people, in your opinion? 101 
EXPENSES 
Was the cost of the program what you expected? 
higher than expected  about what I expected  lower than expected 
Please give an estimate (in DOLLARS!) of how much you spent on the  
following:  
Round-trip travel to France:  Food:  /mo.  
Local travel (bus/metro pass):  /mo. Rent:  /mo.  
Other "fun" travel:  /yr.  Utilities:  /mo.  
Entertainment (other than travel)  /mo. Other expenses related 
to housing:  /yr. 
Books and school supplies:  /yr. 
Clothes:  /yr. 
Postage:  /mo. 
Laundry:  /mo. 
Personal supplies & incidentals:  /yr. 
Comments: 102 
SUGGESTIONS 
How would you advise future participants to avoid or cope with possible 
frustrations, problems, or difficulties they may encounter while abroad? 
Give examples, if you wish, of positive and negative aspects of your year in 
France, cultural differences, etc. What changes would you make in your 
approach (if any) if you had the program to do over? 103 
OVERALL EVALUATION 
Overall, how would you rate your total experience abroad? 
outstanding  very good  good  ok  fair  poor 
Please comment: 104 
OVERSEAS STAFF 
What is your perception of the Resident Director? 
overly protective  very helpful  adequately helpful  not helpful enough 
Comments: 
What is your perception of the Program Assistant (Remo Zekri)? 
overly protective  very helpful  adequately helpful  not helpful enough 
Comments: 
What is your perception of the Graduate Teaching Assistant (if applicable 
for your year)? 
overly protective  very helpful  adequately helpful  not helpful enough 
Comments: 
Overall, would you say the program seemed to be: 
overly protective  very helpful  adequately helpful  not helpful enough 105 
PREPARATION AND ORIENTATIONS 
Please rate the following: 
*4.  the overnight pre-departure orientation in Oregon: 
very useful  useful  moderately useful  not useful  didn't attend 
comments: 
lb+  the stage in Lyon (indicate Lyon university:  ) 
very useful  useful  moderately useful  not useful  didn't attend 
comments: 
H the Oregon State System of Higher Education (OSSHE) foreign Study 
Programs Office in Corvallis: 
very helpful  adequately helpful  not helpful  did not seek help 
comments: 
7F- the study abroad office on your home campus: 
very helpful  adequately helpful  not helpful  did not seek help 
comments: 
the materials distributed to you before your departure by the OSSHE 
Foreign Study Office in Corvallis (pink handbook, paperwork checklist, 
etc.): 
very useful  useful  moderately useful  not useful  didn't read 
comments: 106 
APPENDIX B  107 
3/29/98 
CODER: 
On the end-of-the-year program evaluation, students who had spent a year studying 
in Lyon, France were asked to respond to the following: 
"Comment on the availability of extra-curricular activities and your participation 
in them." 
Please read the following responses and rate each student's INVOLVEMENT 
LEVEL according to the scale below: 
1 = No involvement (or no response) 
2 = Little involvement (below average) 
3 = Moderate involvement (average) 
4 = Good involvement (above average) 
5 = Excellent involvement (really involved!!) 
In order to have a better basis for comparison, read all the comments before rating 
any of them. 
Thank you for your assistance. 
001 
There were really not really a lot of extra curricular activities but I participated in 
Lyon International & the trip to Provence. There should have been more activities 
though  Definitely. 
002 
Extra curricular activities are abundant in Lyon if you have time and money. 
Between 19 hours of class, commuting to and from school, homework every night, 
tests every other week, shopping, running errands, cooking, and being exhausted 
from all that, I found little time for other activities. Being dependent on public 
transportation also put a damper on that. Besides that, they're expensive. But there 
are a lot of things to do. 108 
003 
Too expensive or the hours conflicted with our schedule. Since we spent more than 
20 hours a week in class as well as time spent doing homework or should I say busy 
work, the hours that we could participate in extra curricular activities was severely 
limited unless students chose to do something late in the evening (9:00 pm) as some 
did. My participation was limited to activities like going to the movies or dining 
with friends. I wasn't able to join any organized clubs, classes, or fun. 
004 
With the school, very limited. French students do not live on campus as we do in 
the United States. Thus, group activities & sense of fellowship/community with 
other students is more limited. At Lyon II there was a sports organization where I 
was allowed to take 1 dance class a week (for a small fee of 50F the school year = 
+/- $10). Due to limited # of professors & class size, they said I could not enroll for 
more. I paid for private modern dance lessons in town. I was accepted into a dance 
conservatory in town (much cheaper & more select than public/private lessons) but 
class times conflicting w/academic class & the age limit of students was on average 
18. Non school related extra curricular activities are a better bet.  I went skiing 2 
different weeks in the Alps, floated 2 different times the Ardeche River, visited the 
south of France, etc.  .  .  with French friends (met thru my French roommate & 
eventually my French boyfriend). Theatre, dance, & cinema are abundant in Lyon 
but costly. I splurged & saw more than 6 excellent dance concerts this year. 
Dancing/night clubs is possible. Restaurants are very good in Lyon. 
005 
Extra-curricular activities were practically nothing. I understand the French aren't 
ones to mix academics and sports like the States, but we weren't given information 
on available clubs, sports, organizations, etc. Yes, we can look ourselves, but I was 
under the impression that we had an "Activities Director," which was proven to be 
false. I think for the next year a true Activities Director would be very beneficial 
for the students - mentally, physically, and socially. 
006 
Because one of my main goals for this year was to travel, I chose not to participate 
in any extra-curricular activities. However, I did hear that getting the information 
about these activities was difficult, as was becoming involved in them. Had I 
remained in Lyon more often, I might have considered becoming involved in 
something, although the heavy class load left little free time. 109 
007 
They're available but it costs money, and it's a lot more expensive than in the 
States. There are some excursions and theatre that are already paid for but bars and 
movies are a little expensive. I got out but not as much as the other students 
because I decided to do more things with the family I was staying with. 
008 
Extra-curricular activities are extremely hard to find - it requires a lot of research 
and money. I was very eager to become involved but did not know where to look, 
and unfortunately the Centre Oregon did not seem to have much more information 
than I did, and seemed more eager to push me out on my own than provide some 
advice. However, the dinner with Lyon International was a big success, and I wish 
it would have happened more often. 
009 
I took part in basketball. Availability was good, but I had to take a 45 minute bus 
ride each time I wanted to play basketball. At the end it was no longer worth the 
pain. 
010 
Where there's a will, there's a way. There are many extra-curricular activities 
offered through the fac and other private clubs. I joined a rowing club (crew), but I 
found myself surrounded by beginners & I eventually quit. I played korfball -
where I met most of my French friends with whom I spend most of my free time. 
Also - health clubs are plentiful and the price is very much the same as in the 
States. However the quality of the aerobic classes is not. Expect differences in 
every aspect of life. 
011 
I was surprised by the number of extra-curricular activities available to us. I joined 
the rowing club because I had previously rowed on the UO crew team. I didn't stay 
with the program all year, however, because it was unorganized and at a beginner's 
level. I would definitely say that the opportunity is there for varied activities and 
that it provides a good way to meet people. 
012 
Yeah, right! 
013 
There are many things to do in Lyon, within the Univ., but it's not always easy, you 
have to get informed. Personally, I saw a lot of theatre. There is a lot to Lyon, you 
just have to look! 110 
014 
There are sports available at Bron & I started volleyball but ended up having a 
conflict with the games & a tutor class (mandatory). We were encouraged to sign 
up for sports & find clubs but they are not as social or as big or popular as clubs at 
home. 
015 
It was possible to join sports teams but the kind of "extra-curricular activities" that 
one finds at home, simply do not exist here. 
016 
At the beginning of the year I had heard about sports but I never heard of anyone in 
our group participating for more than one time. Some kids did choir but that didn't 
interest me. Reme at the Centre Oregon got me a job at a high school assisting with 
English which turned out to be a great part of my year & although I spoke English I 
learned some about French culture and met nice people. In general, I wasn't aware 
of much. 
017 
There really aren't any that are affiliated with the academic program, except some 
various ski excursions. But, I suppose that there are some programs that are 
available such as sports  but it's a must to really search in order to find such 
opportunities in Lyon. 
018 
There are extra-curricular activities at Lyon III, you just have to make a special 
effort to find and keep with them. I tended to do things with friends made in my 
university residence. You can always find things to do outside of class. 
019  
The extra-curricular activities were sporadic to say the least. In the first month of  
September there were weekend trips each weekend. I participated in all of these.  
They were well organized and I enjoyed myself. I only wish that there were more  
French students involved on these weekend day trips. Unfortunately during the  
year there wasn't much else planned socially which was promised to us. I had  
thought there would [be] more sports activities and social events with French  
students. We did have a wonderful dinner with the organization Lyon International  
who set up dinners with families. And our last weekend we went to Provence with  
our whole group for the weekend which was incredible.  
020  
I didn't try to get involved, really, so I can't really comment.  111 
021 
There is not a huge variety of extra-curriculars available. We had to search them 
out fOr ourselves although the TA was supposed to be occupied with providing 
basic information. He didn't do even that. 
022 
I didn't see or know much of extra-curr. (school related) activities although I know 
they existed. Night life in Lyon isn't to die for but it's alright. 
023 
The Centre Oregon excursions and dinners were the only ex-c activities (also the 
theater). I participated in most of these, yet being from St. Louis, some did not 
regard my own interests (i.e. meeting of future French Oregon students, visit with 
the mayor to watch French film). 
024 
They are available at the beginning of the year, some cost money, most are difficult 
to get to because of public transportation. 
025 
I was glad to take horseback riding as a PE course. I also bought a "culture pass" 
which offers tickets to 5 events over the year at the major theaters and dance 
companies of Lyon. Unfortunately, I had a difficult time coordinating with other 
students (and/or) friends, and since I didn't feel like attending these performances 
alone, I didn't end up attending very many. 
026 
- a lot of opportunities offered 
- hard to take advantage of due to lack of time and means of transportation 
overall a good program of activities 
- I played soccer, good experience 
027  
They weren't as easy to find as in the States but they're there. I played basketball.  
It was fun.  
028  
Not too incredibly much but there is some mainly sports.  112 
029 
I'm not sure about the availability of extra-curricular activities, such as choir or a 
sports club, because it was too hard to ever schedule them in with our curricular 
activities. 
030 
There are a ton of ex-curr. activities available & I am kicking myself for not getting 
more involved. I did play VB at the univ. which proved to be a great opportunity to 
meet people & experience French "sport life." 
031 
Extra-curricular activities were available, but I rarely participated. The Centre 
Regional d'Information pour Jeunesse and the Centre Oregon have an ample list of 
activities and it's a good idea to go and participate. 
032  
Not much - none.  
033  
I enjoyed being a part of a basketball team and met some people and I had a lot of  
fun. I would recommend this to anyone.  
034  
I didn't participate in any sports, but there were a lot to choose from, volleyball,  
basketball, etc. There are a number of movie theaters, pubs, clubs, etc.  
035  
I've heard AELL has really good events for foreign student contact w/ French  
students. It's run by students. I found out too late. There are choirs & sports  
which I also chose not to join. Traveling is one - I traveled only somewhat during  
the year. And for me moving & adjusting was a part-time extra-curricular activity.  
But then getting groceries, finding proper bathrooms & discovering all of Lyon are  
some unwritten extra-curricular events. The Pass Cultural is a fabulous buy &  
shows a good side of Lyon - the arts. Church goers have plenty of (Catholic)  
options as well.  
036  
I wasn't interested in any  .  .  . except the bars and night life w/ friends, but I know  
many people this year participated and were happy w/ them.  
037  
Not a 4-star situation for extra-curric. activities.  113 
038 
Extra-curricular activities?!! There are next to none that are affiliated with the 
university itself. That, in part, is what makes it so difficult to meet French people. 
Otherwise, my extra-curricular activities consisted of dinner parties and pub-
hopping and, of course & most importantly, TRAVELING!! Not only did we get to 
explore other parts of France (a trip to Provence was organized through Centre 
Oregon), but other countries as well. Just get a Eurail pass and GO .  .  . 
039 
The extra curricular activities were virtually non-existent at my university. I 
attended one meeting and found a very closed bunch of people who didn't want 
foreigners around. The Lyon organization activity in November was nice. I had 
dinner with a French family. 
040 
I didn't concentrate so much on the extra-curricular activities as much as on the 
family I lived with. I really got involved with this family and think that's why I had 
such a positive experience here. 
041 
I took guitar lessons not too far from the university and I loved it.  It's great to be 
able to play an instrument. My lessons were through the MJC, a student 
organization and I really enjoyed myself. 
042  
Difficult, expensive, but hey - you're in France - so deal.  
043 
- AWESOME!! 
played on basketball team, swam in a swim class, played tennis a few times 
044 
I was involved with a Baptist church and it was there that I made most of my 
friends. With the church, I was able to do many activities - skiing, etc.  I went to 
several of the cocktails that were organized by different organizations and it was 
there where I met my wonderful "famille d'accueil." 
045 
I tried to get on the swim team at Lyon III but the coach was mean and treated me 
like an enfant. The AELL had many ski programs and activities which were easy to 
get involved. 114 
046 
Everything is expensive in France, but there are activities available through the 
university. I did 4 hours of dance a week and biking (by myself). 
047 
I participated in various church excursions and prayer groups. Through these, I met 
several French families and was invited to dinner on a few occasions. I also write 
in my spare time - that is what I do. As far as organized activities of an extra-
curricular nature are concerned, I didn't find many that caught my eye on campus 
(except for one sporting group which I never had time to join). However through 
the tourism office of the city of Villeurbanne, I discovered the existence of 
numerous sporting activities, recreations, entertainments, and cultural [?]. Very 
nice folks in Villeurbanne! 
048 
I wasn't involved in extra-curricular activities except for a few cocktails organized 
by France-Etats-Unis. 
049 
work study in the Centre Oregon 
- a little job in an elementary school, showing 9 year olds elementary English. 
Once a week. I don't think I could've fit more activities into my schedule, even 
though there were time gaps left. It's the experience of a new language (speaking 
& listening) that exhausted me most of the time and took most of it, since I was 
slowed down a lot in comprehension. 
050 
Through Oregon center, I think that we had sufficient outings & gatherings. But if I 
did not come with an exchange, I could see that it would be very difficult to 
integrate. I had a church where the youth got together frequently, but not everyone 
chooses this option. French schools don't seem to have much in the way of "extra-
curricular." I never thought I'd say they should have organized sports, but they 
should have something for fun or meeting people. 
051 
Participated in a chorale through the university. It was fun. It seemed that there 
were things going on, as in the States, it just takes the initiative to go and to do 
them. 115 
052 
As far as sports go, they seemed downright impossible to get into. I'm a swimmer 
& I looked into the local pools, but at 12FF a pop, I couldn't afford it.  If you want 
to stay in shape, take up jogging. It's free & much more hassle-free. 
053 
They exist but you really have to be aggressive in seeking them out, and I'm afraid 
I'm not much of an organized extra-curricular type of person. Even though I 
haven't gone since November, I would highly recommend at least trying out France 
- Etats-Unis. 
054 
Didn't participate in any activities, so can't really comment. Did participate in 
France - USA (formerly France - Etats-Unis). Great opportunities to meet French 
people of all ages, visit various areas of France around Lyon (i.e. Beaujolais, 
various small towns/villages), fun activities, interesting and informative 
conferences, great cultural (mutual) exchange. 
055 
I joined a sort of art association called "Matiere Contact" which offers courses in 
watercolor, acrylic, weaving, ceramics, etc. This was a wonderful experience for 
me. Most extra-curricular activities are not offered through the university, so it 
takes some looking around. CRIJ has some information. I also taught English to 
various people for $15 an hour for several months. It was a good way to meet 
people (I just put up ads at the Fac). 
056 
No response 
057 
I didn't really search for extra-curricular activities; it seems there's a wide range of 
possibilities. 
058 
I had a theatre season pass that was quite worth it and also played on a basketball 
team for Lyon II. The b-ball experience was invaluable as one of the only contexts 
where I got to "hang-out" with French guys and play hoop. A part from being 
practically the only forum for exercise (there is nothing like Dixon Rec Center in 
Lyon!!) it was a great medium to learn French, especially slang. Plus my team won 
the Lyon University Championships. 116 
059 
NA 
060 
They exist. 
061 
There are plenty of extra-curricular activities offered by the schools but I didn't 
attend them. 
062 
They are definitely available, but money & inconvenience limited my participation 
in them somewhat. I wanted to sign up for a sports class but it was unclear how to 
go about it @ the beginning of the year & then they all filled up. The Pass-Culture 
is a great idea for seeing operas, etc. 150F for 5 spectacles in Lyon is unbeatable. 
It's hard if you're on a budget, but it can be done. 
063 
The availability is quite vast and there. The thing is that you have to know [is] 
what extra-curricular activities you want to do, ask around, and find out how to get 
involved. My boyfriend played handball here with the university, joined a football 
club in Bron/Villeurbanne, we both did weight lifting in a gym. There are clubs 
and organizations, organized student parties, the Culture Pass is a great buy (if you 
go to all 6 spectacles!!) for seeing French theater, art, etc. 
064 
At the IEP, every month there were always "soirees" to go to in order to meet the 
other students. They definitely let one help to get to know people. Otherwise, I 
played in the FUSO (?) basketball team where we played other teams from the 
region. This also has helped me get to know people b/c you all have something in 
common. 
065 
As far as sports goes, you have to pay to join any sort of team or class associated 
with the university. There are lots of French-American type groups around. 
Whatever you're interested in, you have to search to find it, as campuses are not as 
centralized here as in the U.S. 
066 
I'm not sure - I tried to take a dance class in the beginning of the year but it was 
full. 117 
067 
There are sports teams available through the University, clubs outside the campus 
for Americans wanting to meet French and vice versa, opportunities to exchange 
one hour French for one hour English with an interested French student and 
probably many other things. I personally got very involved with my church (Eglise 
Evangelique Baptiste on Cours Vitton) and also at the Ecole de Musique Nationale 
de Villeurbanne where I take violin lessons and play in the orchestra. So activities 
are around if you know what you're looking for. 
068 
Extra-curricular activities are widely available. There are many sports programs, 
but I did not participate in them. I got involved in a French church that was great. I 
also tutored a French boy in English, & I volunteered at a community center. The 
more you do, the more you feel like you fit in. 
069 
There's always plenty, just have to keep your eyes and ears open. Lyon's a big city 
with a long history providing it with a very vast range of cultural events offered in 
all nine arrondissements! 
070 
You can find just about any extra-curricular activity so long as you are ready to pay. 
Gyms are readily available but really expensive. I just mostly hung out in cafés, 
went to movies, etc., to have fun. 
071 
I didn't find much available. 
072 
Not really available. There were intramural sports but they conflicted with my 
classes. One should really look for what they're interested in from the beginning & 
then get involved. 118 
4/2/98 (Coding #2) 
CODER: 
073 
Mostly traveled in extra time. Spent time with my French roommates hiking on 
weekends & going out w/ their friends & family. Lyon International had dinner w/ 
French family & a French potluck - it was fun! Also sang in a choir for a short time 
until I felt I needed to spend more time on studies. Weekend French/USA in 
Valence, stayed with family. Stage de ski for a week in Alps - met Italians, 
Germans, Swedes, Norwegians, & French! 
074 
There are loads. Of course, for sports a second medical exam is required for 
participation in them, but besides this little hassle, it seems as if the students in our 
program had a great time. I concentrated my efforts on finding choirs throughout 
Lyon and was pleased to have found so many incredible groups and opportunities 
to sing large works such as Mozart's Requiem and Charpentier's Te Deum, etc. 
075 
The number of sports available to students was not outstanding, but I did play 
indoor hockey and very much enjoyed myself until I twisted my knee before the 
actual competitions started. 
076  
It's very easy & available to get involved in extra-curricular activities if you make  
the effort. Tennis is almost impossible unless you can play between 12 - 2 at Bron.  
But you can enroll in many classes through Lyon b/c they only meet one time a wk.  
The residence offers many opportunities. So far I played on the b-ball team, I  
swam in class, took a dance class, & weight lifting class. I also went to the ballet &  
theater & enjoyed the "concerts" on Bellecour or Rue de la Republique.  
077 
I was rather disappointed w/ the amount of extra-curricular activities offered at the 
fac. I am rather involved at SLU and was unfortunately un[able] to find adequate 
clubs, etc.  .  .  in the French university. 
078 
No response 119 
079 
That depends. Does e-c have to refer to University-related things? And does that 
include the manifestations? I was not involved at all with things at Lyon 2, but I 
was never hurting for something to do. 120 
APPENDIX C  121 
CENTRE OREGON  :  TRANSCRIPT  
NAME:  
SS*:  
AMERICAN UNIVERSITY: Portland State University  
FRENCH UNIVERSITY: Lyon II -CIEF  
FRENCH COURSE TITLE  
HOURS  GRADE  FIRST SEMESTER  
1)  Stage (September orientation)  4  P  
2)  Femmes et Litterature (Licence)  2  9  
3)  Litterature Moderne (2eme degre)   2	 9  
SECOND SEMESTER  
4)	  Litterature Classique (3eme degre)  2  9  
2	  6.25  
5)  Syntaxe (2eme degre)  
6)  Litterature Moderne (2eme degre)  1  9  
2	  11.6  
7)  Les Grandes Medias (2eme degre)  
8)  Expression Ecrite (2eme degre)  2  9  
TRANSCRIPT EQUIVALENCIES 1997-98  
Credits  Grade  Course Description  
Fall Term  
1)  Stage: FR399: Orientation  4  P  
2)  FR407: Women in Literature   4 B  
3  C+  FR343: Introduction to French Literature  
7)  FR399: Special Studies: The French Media  2  B  
3)  
Winter Term  
C+  FR342: Introduction to French Literature  3  
5)  FR301: Third Year French  
4)  
3	  D+  
C+  FR343: Introduction to French Literature  3  6)  
Spring Term  
3	  C+  8)	  FR303: Third Year French  
Resident Director, Centre Oregon d'Etudes Francaises  122 
APPENDIX D  123 
OREGON STATE UNIVERSITY GRADE POINT SCALE  
A  =  4.0 
A- =  3.7 
B+  =  3.3 
B  =  3.0 
B- =  2.7 
C+  =  2.3 
C  =  2.0 
C- =  1.7 
D+  =  1.3 
D  =  1.0 
D- =  0.7 
F  =  0.0 124  
APPENDIX E  125 
FRENCH TO AMERICAN GRADE CONVERSION SCALE  
GRADE  INSTITUTE  DIRECT EXCHANGE 
A+  17  20  16 - 20 
A  14 - 16  13  15 
A- 13  12 
B+  12  11 
B  11  10 
B- 10  9 
C+  9  8 
C  8  7 
C- 7  6 
D+  6  5 
D  5  4 
D- 4  3 126 
APPENDIX F  127 
Table 9A: EXTRACURRICULAR INVOLVEMENT/OVERALL SATISFACTION 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
EXTRA_AC 
OVER SAT  1  2  3  4  5  Total 
2  1.00 
1.35 
100.00 
3.70 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
1.00 
1.35 
3  1.00 
1.35 
25.00 
3.70 
0.00 
0.00 
0.00 
0.00 
2.00 
2.70 
50.00 
11.11 
0.00 
0.00 
0.00 
0.00 
1.00 
1.35 
25.00 
14.29 
4.00 
5.41 
4  10.00 
13.51 
30.30 
37.04 
7.00 
9.46 
21.21 
50.00 
10.00 
13.51 
30.30 
55.56 
3.00 
4.05 
9.09 
37.50 
3.00 
4.05 
9.09 
42.86 
33.00 
44.59 
5  15.00 
20.27 
41.67 
55.56 
7.00 
9.46 
19.44 
50.00 
6.00 
8.11 
16.67 
33.33 
5.00 
6.76 
13.89 
62.50 
3.00 
4.05 
8.33 
42.86 
36.00 
48.65 
Total  27.00 
36.49 
14.00 
18.92 
18.00 
24.32 
8.00 
10.81 
7.00 
9.46 
74.00 
100.00 
Pearson's Chi-square: 7.6991 df: 12 Prob: 0.808 128 
Table 9B: EXTRACURRICULAR INVOLVEMENT (COLLAPSED)/OVERALL 
SATISFACTION 
FREQUENCY 
PRECENT 
ROW PCT 
COL PCT 
EX_ACT-R 
OVER SAT  1  2  3  4  Total 
2  1.00 
1.35 
100.00 
3.70 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
1.00 
1.35 
3  1.00 
1.35 
25.00 
3.70 
0.00 
0.00 
0.00 
0.00 
2.00 
2.70 
50.00 
11.11 
1.00 
1.35 
25.00 
6.67 
4.00 
5.41 
4  10.00 
13.51 
30.30 
37.04 
7.00 
9.46 
21.21 
50.00 
10.00 
13.51 
30.30 
55.56 
6.00 
8.11 
18.18 
40.00 
33.00 
44.59 
5  15.00 
20.27 
41.67 
55.56 
7.00 
9.46 
19.44 
50.00 
6.00 
8.11 
16.67 
33.33 
8.00 
10.81 
22.22 
53.33 
36.00 
48.65 
Total  27.00 
36.49 
14.00 
18.92 
18.00 
24.32 
15.00 
20.27 
74.00 
100.00 
Pearson's Chi-square: 5.9694 df: 9 Prob: 0.743 129 
Table 9C: EXTRACURRICULAR INVOLVEMENT/OVERALL SATISFACTION 
(COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
EXTRA_AC 
OV_SAT_R  1  2  3  4  5  Total 
1  2.00 
2.70 
40.00 
7.41 
0.00 
0.00 
0.00 
0.00 
2.00 
2.70 
40.00 
11.11 
0.00 
0.00 
0.00 
0.00 
1.00 
1.35 
20.00 
14.29 
5.00 
6.76 
2  10.00 
13.51 
30.30 
37.04 
7.00 
9.46 
21.21 
50.00 
10.00 
13.51 
30.30 
55.56 
3.00 
4.05 
9.09 
37.50 
3.00 
4.05 
9.09 
42.86 
33.00 
44.59 
3  15.00 
20.27 
41.67 
55.56 
7.00 
9.46 
19.44 
50.00 
6.00 
8.11 
16.67 
33.33 
5.00 
6.76 
13.89 
62.50 
3.00 
4.05 
8.33 
42.86 
36.00 
48.65 
Total  27.00 
36.49 
14.00 
18.92 
18.00 
24.32 
8.00 
10.81 
7.00 
9.46 
74.00 
100.00 
Pearson's Chi-square: 5.1149 df: 8 Prob: 0.745 130 
Table 9D: EXTRACURRICULAR INVOLVEMENT (COLLAPSED)/OVERALL 
SATISFACTION (COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
EX_ACT_R 
OV_SAT_R  1  2  3  4  Total 
1  2.00 
2.70 
40.00 
7.41 
0.00 
0.00 
0.00 
0.00 
2.00 
2.70 
40.00 
11.11 
1.00 
1.35 
20.00 
6.67 
5.00 
6.76 
2  10.00 
13.51 
30.30 
37.04 
7.00 
9.46 
21.21 
50.00 
10.00 
13.51 
30.30 
55.56 
6.00 
8.11 
18.18 
40.00 
33.00 
44.59 
3  15.00 
20.27 
41.67 
55.56 
7.00 
9.46 
19.44 
50.00 
6.00 
8.11 
16.67 
33.33 
8.00 
10.81 
22.22 
53.33 
36.00 
48.65 
Total  27.00 
36.49 
14.00 
18.92 
18.00 
24.32 
15.00 
20.27 
74.00 
100.00 
Pearson's Chi-square: 3.6672 df: 6 Prob: 0.722 131 
Table 10A: EXTRACURRICULAR INVOLVEMENT/ACADEMIC ACHIEVEMENT 
Valid cases:  74  Dependent variable:  GPA 
Missing cases:  0  Deletion method:  Listwise 
Total SS:  10.955  Degrees of freedom:  69 
R-squared:  0.015  Rbar-squared:  -0.043 
Residual SS:  10.796  Std error of est:  0.396 
F (4, 69):  0.254  Probability of F:  0.906 
Variable  Estimate  Standard  t-value  Prob  Standardized  Cor with 
Error  >1 tl  Estimate  Dep Var 
CONSTANT  3.589200  0.079110  45.369608  0.000 
dum_02  0.077943  0.132039  0.590303  0.557  0.079340  0.035603 
dum_03  0.103300  0.118665  0.870515  0.387  0.119231  0.084964 
dum_04  -0.004200  0.160674  -0.026140  0.979  -0.003390  -0.048667 
dum05  0.077943  0.169145  0.460806  0.646  0.059284  0.023824 
Table 10B: EXTRACURRICULAR INVOLVEMENT (COLLAPSED)/ACADEMIC  
ACHIEVEMENT  
Valid cases:  74  Dependent variable:  GPA 
Missing cases:  0  Deletion method:  Listwise 
Total SS:  10.955  Degrees of freedom:  70 
R-squared:  0.012  Rbar-squared:  -0.030 
Residual SS:  10.821  Std error of est:  0.393 
F (4, 69):  0.289  Probability of F:  0.833 
Variable  Estimate  Standard  t-value  Prob  Standardized  Cor with 
Error  >1 t1  Estimate  Dep Var 
CONSTANT  3.589200  0.078635  45.643970  0.000 
dum_02  0.077943  0.131245  0.593873  0.555  0.079340  0.035603 
dum_03  0.103300  0.117952  0.875779  0.384  0.119231  0.084964 
dum04  0.034133  0.128410  0.265815  0.791  0.035664  -0.020247 132 
Table 11A: HOUSING SATISFACTION/EXTRACURRICULAR INVOLVEMENT 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HOUS_SAT 
EXTRA AC  1  2  3  4  5  Total 
1  1.00 
1.32 
3.70 
50.00 
2.00 
2.63 
7.41 
28.57 
4.00 
5.26 
14.81 
26.67 
12.00 
15.79 
44.44 
42.86 
8.00 
10.53 
29.63 
33.33 
27.00 
35.53 
2  0.00 
0.00 
0.00 
0.00 
1.00 
1.32 
7.14 
14.29 
3.00 
3.95 
21.43 
20.00 
3.00 
3.95 
21.43 
10.71 
7.00 
9.21 
50.00 
29.17 
14.00 
18.42 
3  0.00 
0.00 
0.00 
0.00 
4.00 
5.26 
20.00 
57.14 
6.00 
7.89 
30.00 
40.00 
7.00 
9.21 
35.00 
25.00 
3.00 
3.95 
15.00 
12.50 
20.00 
26.32 
4  1.00 
1.32 
12.50 
50.00 
0.00 
0.00 
0.00 
0.00 
1.00 
1.32 
12.50 
6.67 
1.00 
1.32 
12.50 
3.57 
5.00 
6.58 
62.50 
20.83 
8.00 
10.53 
5  0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
1.00 
1.32 
14.29 
6.67 
5.00 
6.58 
71.43 
17.86 
1.00 
1.32 
14.29 
4.17 
7.00 
9.21 
Total  2.00 
2.63 
7.00 
9.21 
15.00 
19.74 
28.00 
36.84 
24.00 
31.58 
76.00 
100.00 
Pearson's Chi-square: 21.2308 df: 16 Prob: 0.170 133 
Table 11B: HOUSING SATISFACTION/EXTRACURRICULAR INVOLVEMENT 
(COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HOUS_SAT 
EX_ACT_R  1  2  3  4  5  Total 
1  1.00 
1.32 
3.70 
50.00 
2.00 
2.63 
7.41 
28.57 
4.00 
5.26 
14.81 
26.67 
12.00 
15.79 
44.44 
42.86 
8.00 
10.53 
29.63 
33.33 
27.00 
35.53 
2  0.00 
0.00 
0.00 
0.00 
1.00 
1.32 
7.14 
14.29 
3.00 
3.95 
21.43 
20.00 
3.00 
3.95 
21.43 
10.71 
7.00 
9.21 
50.00 
29.17 
14.00 
18.42 
3  0.00 
0.00 
0.00 
0.00 
4.00 
5.26 
20.00 
57.14 
6.00 
7.89 
30.00 
40.00 
7.00 
9.21 
35.00 
25.00 
3.00 
3.95 
15.00 
12.50 
20.00 
26.32 
4  1.00 
1.32 
6.67 
50.00 
0.00 
0.00 
0.00 
0.00 
2.00 
2.63 
13.33 
13.33 
6.00 
7.89 
40.00 
21.43 
6.00 
7.89 
40.00 
25.00 
15.00 
19.74 
Total  2.00 
2.63 
7.00 
9.21 
15.00 
19.74 
28.00 
36.84 
24.00 
31.58 
76.00 
100.00 
Pearson's Chi-square: 12.7410 df: 12 Prob: 0.388 134 
Table 11C: HOUSING SATISFACTION (COLLAPSED)/EXTRACURRICULAR 
INVOLVEMENT 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HO_SATR 
EXTRA AC  1  2  3  4  Total 
1  3.00 
3.95 
11.11 
33.33 
4.00 
5.26 
14.81 
26.67 
12.00 
15.79 
44.44 
42.86 
8.00 
10.53 
29.63 
33.33 
27.00 
35.53 
2  1.00 
1.32 
7.14 
11.11 
3.00 
3.95 
21.43 
20.00 
3.00 
3.95 
21.43 
10.71 
7.00 
9.21 
50.00 
29.17 
14.00 
18.42 
3  4.00 
5.26 
20.00 
44.44 
6.00 
7.89 
30.00 
40.00 
7.00 
9.21 
35.00 
25.00 
3.00 
3.95 
15.00 
12.50 
20.00 
26.32 
4  1.00 
1.32 
12.50 
11.11 
1.00 
1.32 
12.50 
6.67 
1.00 
1.32 
12.50 
3.57 
5.00 
6.58 
62.50 
20.83 
8.00 
10.53 
5  0.00 
0.00 
0.00 
0.00 
1.00 
1.32 
14.29 
6.67 
5.00 
6.58 
71.43 
17.86 
1.00 
1.32 
14.29 
4.17 
7.00 
9.21 
Total  9.00 
11.84 
15.00 
19.74 
28.00 
36.84 
24.00 
31.58 
76.00 
100.00 
Pearson's Chi-square: 15.2328 df: 12 Prob: 0.229 135 
Table 11D: HOUSING SATISFACTION (COLLAPSED)/EXTRACURRICULAR 
INVOLVEMENT (COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HO_SAT_R 
EX_ACT_R  1  2  3  4  Total 
1  3.00 
3.95 
11.11 
33.33 
4.00 
5.26 
14.81 
26.67 
12.00 
15.79 
44.44 
42.86 
8.00 
10.53 
29.63 
33.33 
27.00 
35.53 
2  1.00 
1.32 
7.14 
11.11 
3.00 
3.95 
21.43 
20.00 
3.00 
3.95 
21.43 
10.71 
7.00 
9.21 
50.00 
29.17 
14.00 
18.42 
3  4.00 
5.26 
20.00 
44.44 
6.00 
7.89 
30.00 
40.00 
7.00 
9.21 
35.00 
25.00 
3.00 
3.95 
15.00 
12.50 
20.00 
26.32 
4  1.00 
1.32 
6.67 
11.11 
2.00 
2.63 
13.33 
13.33 
6.00 
7.89 
40.00 
21.43 
6.00 
7.89 
40.00 
25.00 
15.00 
19.74 
Total  9.00 
11.84 
15.00 
19.74 
28.00 
36.84 
24.00 
31.58 
76.00 
100.00 
Pearson's Chi-square: 8.4671 df: 9 Prob: 0.488 136 
Table 12A: RESIDENCE HALL SATISFACTION/EXTRACURRICULAR INVOLVEMENT 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HOUS_SAT 
EXTRA AC  1  2  3  4  Total 
1  1.00 
5.00 
16.67 
100.00 
1.00 
5.00 
16.67 
25.00 
1.00 
5.00 
16.67 
16.67 
3.00 
15.00 
50.00 
33.33 
6.00 
30.00 
2  0.00 
0.00 
0.00 
0.00 
1.00 
5.00 
20.00 
25.00 
3.00 
15.00 
60.00 
50.00 
1.00 
5.00 
20.00 
11.11 
5.00 
25.00 
3  0.00 
0.00 
0.00 
0.00 
2.00 
10.00 
25.00 
50.00 
2.00 
10.00 
25.00 
33.33 
4.00 
20.00 
50.00 
44.44 
8.00 
40.00 
5  0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
1.00 
5.00 
100.00 
11.11 
1.00 
5.00 
Total  1.00 
5.00 
4.00 
20.00 
6.00 
30.00 
9.00 
45.00 
20.00 
100.00 
Pearson's Chi-square: 6.333 df: 9 Prob: 0.706 137 
Table 12B: RESIDENCE HALL SATISFACTION/EXTRACURRICULAR INVOLVEMENT 
(COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HOUS_SAT 
EX_ACT_R  1  2  3  4  Total 
1  1.00 
5.00 
16.67 
100.00 
1.00 
5.00 
16.67 
25.00 
1.00 
5.00 
16.67 
16.67 
3.00 
15.00 
50.00 
33.33 
6.00 
30.00 
2  0.00 
0.00 
0.00 
0.00 
1.00 
5.00 
20.00 
25.00 
3.00 
15.00 
60.00 
50.00 
1.00 
5.00 
20.00 
11.11 
5.00 
25.00 
3  0.00 
0.00 
0.00 
0.00 
2.00 
10.00 
22.22 
50.00 
2.00 
10.00 
22.22 
33.33 
5.00 
25.00 
55.56 
55.56 
9.00 
45.00 
Total  1.00 
5.00 
4.00 
20.00 
6.00 
30.00 
9.00 
45.00 
20.00 
100.00 
Pearson's Chi-square: 5.3765 df: 6 Prob: 0.497 138 
Table 12C: RESIDENCE HALL SATISFACTION (COLLAPSED)/EXTRACURRICULAR 
INVOLVEMENT 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HO_SAT_R 
EXTRA_AC  1  2  3  Total 
1  2.00 
10.00 
33.33 
40.00 
1.00 
5.00 
16.67 
16.67 
3.00 
15.00 
50.00 
33.33 
6.00 
30.00 
2  1.00 
5.00 
20.00 
20.00 
3.00 
15.00 
60.00 
50.00 
1.00 
5.00 
20.00 
11.11 
5.00 
25.00 
3  2.00 
10.00 
25.00 
40.00 
2.00 
10.00 
25.00 
33.33 
4.00 
20.00 
50.00 
44.44 
8.00 
40.00 
5  0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
1.00 
5.00 
100.00 
11.11 
1.00 
5.00 
Total  5.00 
25.00 
6.00 
30.00 
9.00 
45.00 
20.00 
100.00 
Pearson's Chi-square: 4.1333 df: 6 Prob: 0.659 139 
Table 12D: RESIDENCE HALL SATISFACTION (COLLAPSED)/EXTRACURRICULAR 
INVOLVEMENT (COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HO_SAT_R 
EX_ACT_R  1  2  3  Total 
1  2.00 
10.00 
33.33 
40.00 
1.00 
5.00 
16.67 
16.67 
3.00 
15.00 
50.00 
33.33 
6.00 
30.00 
2  1.00 
5.00 
20.00 
20.00 
3.00 
15.00 
60.00 
50.00 
1.00 
5.00 
20.00 
11.11 
5.00 
25.00 
3  2.00 
10.00 
22.22 
40.00 
2.00 
10.00 
22.22 
33.33 
5.00 
25.00 
55.56 
55.56 
9.00 
45.00 
Total  5.00 
25.00 
6.00 
30.00 
9.00 
45.00 
20.00 
100.00 
Pearson's Chi-square: 3.2321 df: 4 Prob: 0.520 140 
Table 13A: HOUSING SATISFACTION/OVERALL SATISFACTION 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HOUS_SAT 
OVER SAT  1  2  3  4  5  Total 
2  0.00 
0.00 
0.00 
0.00 
1.00 
1.30 
100.00 
12.50 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
1.00 
1.30 
3  0.00 
0.00 
0.00 
0.00 
1.00 
1.30 
25.00 
12.50 
1.00 
1.30 
25.00 
7.14 
1.00 
1.30 
25.00 
3.45 
1.00 
1.30 
25.00 
4.17 
4.00 
5.19 
4  1.00 
1.30 
2.86 
50.00 
4.00 
5.19 
11.43 
50.00 
7.00 
9.09 
20.00 
50.00 
15.00 
19.48 
42.86 
51.72 
8.00 
10.39 
22.86 
33.33 
35.00 
45.45 
5  1.00 
1.30 
2.70 
50.00 
2.00 
2.60 
5.41 
25.00 
6.00 
7.79 
16.22 
42.86 
13.00 
16.88 
35.14 
44.83 
15.00 
19.48 
40.54 
62.50 
37.00 
48.05 
Total  2.00 
2.60 
8.00 
10.39 
14.00 
18.18 
29.00 
37.66 
24.00 
31.17 
77.00 
100.00 
Pearson's Chi-square: 13.0780 df: 12 Prob: 0.363 141 
Table 13B: HOUSING SATISFACTION (COLLAPSED)/OVERALL SATISFACTION 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HO_SAT_R 
OVER_SAT  1  2  3  4  Total 
2  1.00 
1.30 
100.00 
10.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
0.00 
1.00 
1.30 
3  1.00 
1.30 
25.00 
10.00 
1.00 
1.30 
25.00 
7.14 
1.00 
1.30 
25.00 
3.45 
1.00 
1.30 
25.00 
4.17 
4.00 
5.19 
4  5.00 
6.49 
14.29 
50.00 
7.00 
9.09 
20.00 
50.00 
15.00 
19.48 
42.86 
51.72 
8.00 
10.39 
22.86 
33.33 
35.00 
45.45 
5  3.00 
3.90 
8.11 
30.00 
6.00 
7.79 
16.22 
42.86 
13.00 
16.88 
35.14 
44.83 
15.00 
19.48 
40.54 
62.50 
37.00 
48.05 
Total  10.00 
12.99 
14.00 
18.18 
29.00 
37.66 
24.00 
31.17 
77.00 
100.00 
Pearson's Chi-square: 10.4636 df: 9 Prob: 0.314 142 
Table 13C: HOUSING SATISFACTION/OVERALL SATISFACTION (COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HOUS_SAT 
OV_SAT_R  1  2  3  4  5  Total 
1  0.00 
0.00 
0.00 
0.00 
2.00 
2.60 
40.00 
25.00 
1.00 
1.30 
20.00 
7.14 
1.00 
1.30 
20.00 
3.45 
1.00 
1.30 
20.00 
4.17 
5.00 
6.49 
2  1.00 
1.30 
2.86 
50.00 
4.00 
5.19 
11.43 
50.00 
7.00 
9.09 
20.00 
50.00 
15.00 
19.48 
42.86 
51.72 
8.00 
10.39 
22.86 
33.33 
35.00 
45.45 
3  1.00 
1.30 
2.70 
50.00 
2.00 
2.60 
5.41 
25.00 
6.00 
7.79 
16.22 
42.86 
13.00 
16.88 
35.14 
44.83 
15.00 
19.48 
40.54 
62.50 
37.00 
48.05 
Total  2.00 
2.60 
8.00 
10.39 
14.00 
18.18 
29.00 
37.66 
24.00 
31.17 
77.00 
100.00 
Pearson's Chi-square: 8.1786 df: 8 Prob: 0.416 143 
Table 13D: HOUSING SATISFACTION (COLLAPSED)/OVERALL SATISFACTION 
(COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
HO_SAT_R 
OV_SATR  1  2  3  4  Total 
1  2.00 
2.60 
40.00 
20.00 
1.00 
1.30 
20.00 
7.14 
1.00 
1.30 
20.00 
3.45 
1.00 
1.30 
20.00 
4.17 
5.00 
6.49 
2  5.00 
6.49 
14.29 
50.00 
7.00 
9.09 
20.00 
50.00 
15.00 
19.48 
42.86 
51.72 
8.00 
10.39 
22.86 
33.33 
35.00 
45.45 
3  3.00 
3.90 
8.11 
30.00 
6.00 
7.79 
16.22 
42.86 
13.00 
16.88 
35.14 
44.83 
15.00 
19.48 
40.54 
62.50 
37.00 
48.05 
Total  10.00 
12.99 
14.00 
18.18 
29.00 
37.66 
24.00 
31.17 
77.00 
100.00 
Pearson's Chi-square: 6.4305 df: 6 Prob: 0.377 144 
Table 14A: HOUSING SATISFACTION/ACADEMIC ACHIEVEMENT 
Valid cases:  76  Dependent variable:  GPA 
Missing cases:  0  Deletion method:  Listwise 
Total SS:  12.239  Degrees of freedom:  71 
R-squared:  0.028  Rbar-squared:  -0.027 
Residual SS:  11.897  Std error of est:  0.409 
F (4, 71):  0.509  Probability of F:  0.729 
Variable  Estimate  Standard  t-value  Prob  Standardized  Cor with 
Error  >10  Estimate  Dep Var 
CONSTANT  3.780000  0.409347  9.234226  0.000 
dum_02  -0.140000  0.437610  -0.319920  0.750  -0.100886  0.009399 
dum_03  -0.062000  0.422771  -0.146651  0.884  -0.061494  0.111020 
dum_04  -0.133448  0.416345  -0.320523  0.750  -0.161543  0.036005 
dum5  -0.240000  0.417788  -0.574454  0.567  -0.278001  -0.149247 
Table 14B: HOUSING SATISFACTION (COLLAPSED)/ACADEMIC ACHIEVEMENT 
Valid cases:  76  Dependent variable:  GPA 
Missing cases:  0  Deletion method:  Listwise 
Total SS:  12.239  Degrees of freedom:  72 
R-squared:  0.026  Rbar-squared:  -0.014 
Residual SS:  11.914  Std error of est:  0.407 
F (3, 72):  0.653  Probability of F:  0.583 
Variable  Estimate  Standard  t-value  Prob  Standardized  Cor with 
Error  >1t I  Estimate  Dep Var 
CONSTANT  3.657500  0.143821  25.430933  0.000 
dum_02  0.060500  0.178090  0.339715  0.735  0.060006  0.111020 
durn_03  -0.010948  0.162452  -0.067394  0.946  -0.013253  0.036005 
dum04  -0.117500  0.166070  -0.707532  0.482  -0.136105  -0.149247 145 
Table 15A: RESIDENCE HALL SATISFACTION/OVERALL SATISFACTION 
FREQUENCY  HOUS_SAT 
PERCENT 
ROW PCT 
COL PCT 
OVER_SAT  1  2  3  4  Total 
4  1.00  3.00  3.00  7.00  14.00 
4.76  14.29  14.29  33.33  66.67 
7.14  21.43  21.43  50.00 
100.00  75.00  50.00  70.00 
5  0.00  1.00  3.00  3.00  7.00 
0.00  4.76  14.29  14.29  33.33 
0.00  14.29  42.86  42.86 
0.00  25.00  50.00  30.00 
Total  1.00  4.00  6.00  10.00  21.00 
4.76  19.05  28.57  47.62  100.00 
Pearson's Chi-square: 1.4250 df: 3 Prob: 0.700 
Table 15B: RESIDENCE HALL SATISFACTION (COLLAPSED)/OVERALL SATISFACTION 
FREQUENCY  HO_SAT_R 
PERCENT 
ROW PCT 
COL PCT 
OVER_SAT  1  2  3  Total 
4  4.00  3.00  7.00  14.00 
19.05  14.29  33.33  66.67 
28.57  21.43  50.00 
80.00  50.00  70.00 
1.00  3.00  3.00  7.00 5 
4.76  14.29  14.29  33.33 
14.29  42.86  42.86 
20.00  50.00  30.00 
Total  5.00  6.00  10.00  21.00 
23.81  28.57  47.62  100.00 
Pearson's Chi-square: 1.2000 df: 2 Prob: 0.549 146 
Table 16A: RESIDENCE HALL SATISFACTION/ACADEMIC ACHIEVEMENT 
Valid cases:  20  Dependent variable:  GPA 
Missing cases:  0  Deletion method:  Listwise 
Total SS:  3.074  Degrees of freedom:  17 
R-squared:  0.137  Rbar-squared:  0.036 
Residual SS:  2.652  Std error of est:  0.395 
F (2, 17):  1.353  Probability of F:  0.285 
Variable  Estimate  Standard  t-value  Prob  Standardized  Cor with 
Error  >10  Estimate  Dep Var 
CONSTANT  3.935000  0.197485  19.925608  0.000 
dum_03  -0.300000  0.254951  -1.176695  0.256  -0.350663  -0.030892 
dum04  -0.383000  0.233667  -1.639085  0.120  -0.488459  -0.258896 147 
Table 17A: LANGUAGE LEVEL/EXTRACURRICULAR INVOLVEMENT 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
LANGUAGE 
EXTRA AC  0  1  Total 
1  22.00 
28.95 
81.48 
44.90 
5.00 
6.58 
18.52 
18.52 
27.00 
35.53 
2  10.00 
13.16 
71.43 
20.41 
4.00 
5.26 
28.57 
14.81 
14.00 
18.42 
3  11.00 
14.47 
55.00 
22.45 
9.00 
11.84 
45.00 
33.33 
20.00 
26.32 
4  2.00 
2.63 
25.00 
4.08 
6.00 
7.89 
75.00 
22.22 
8.00 
10.53 
5  4.00 
5.26 
57.14 
8.16 
3.00 
3.95 
42.86 
11.11 
7.00 
9.21 
Total  49.00 
64.47 
27.00 
35.53 
76.00 
100.00 
Pearson's Chi-square: 10.0955 df: 4 Prob: 0.039 148 
Table 17B: LANGUAGE LEVEL/EXTRACURRICULAR INVOLVEMENT (COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
LANGUAGE 
EX_ACT_R  0  1  Total 
1  22.00 
28.95 
81.48 
44.90 
5.00 
6.58 
18.52 
18.52 
27.00 
35.53 
2  10.00 
13.16 
71.43 
20.41 
4.00 
5.26 
28.57 
14.81 
14.00 
18.42 
3  11.00 
14.47 
55.00 
22.45 
9.00 
11.84 
45.00 
33.33 
20.00 
26.32 
4  6.00 
7.89 
40.00 
12.24 
9.00 
11.84 
60.00 
33.33 
15.00 
19.74 
Total  49.00 
64.47 
27.00 
35.53 
76.00 
100.00 
Pearson's Chi-square: 8.4116 df: 3 Prob: 0.038 149 
Table 18A: LANGUAGE LEVEL/HOUSING SATISFACTION 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
LANGUAGE 
HOUS_SAT  0  1  Total 
1  1.00 
1.27 
50.00 
2.00 
1.00 
1.27 
50.00 
3.45 
2.00 
2.53 
2  7.00 
8.86 
87.50 
14.00 
1.00 
1.27 
12.50 
3.45 
8.00 
10.13 
3  9.00 
11.39 
60.00 
18.00 
6.00 
7.59 
40.00 
20.69 
15.00 
18.99 
4  19.00 
24.05 
65.52 
38.00 
10.00 
12.66 
34.48 
34.48 
29.00 
36.71 
5  14.00 
17.72 
56.00 
28.00 
11.00 
13.92 
44.00 
37.93 
25.00 
31.65 
Total  50.00 
63.29 
29.00 
36.71 
79.00 
100.00 
Pearson's Chi-square: 2.8739 df: 4 Prob: 0.579 150 
Table 18B: LANGUAGE LEVEL/HOUSING SATISFACTION (COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
LANGUAGE 
HO_SAT_R  0  1  Total 
1  8.00 
10.13 
80.00 
16.00 
2.00 
2.53 
20.00 
6.90 
10.00 
12.66 
2  9.00 
11.39 
60.00 
18.00 
6.00 
7.59 
40.00 
20.69 
15.00 
18.99 
3  19.00 
24.05 
65.52 
38.00 
10.00 
12.66 
34.48 
34.48 
29.00 
36.71 
4  14.00 
17.72 
56.00 
28.00 
11.00 
13.92 
44.00 
37.93 
25.00 
31.65 
Total  50.00 
63.29 
29.00 
36.71 
79.00 
100.00 
Pearson's Chi-square: 1.9055 df: 3 Prob: 0.592 151 
Table 19A: LANGUAGE LEVEL/RESIDENCE HALL SATISFACTION 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
LANGUAGE 
HOUS_SAT  0  1  Total 
1  1.00 
4.76 
100.00 
6.25 
0.00 
0.00 
0.00 
0.00 
1.00 
4.76 
2  3.00 
14.29 
75.00 
18.75 
1.00 
4.76 
25.00 
20.00 
4.00 
19.05 
3  4.00 
19.05 
66.67 
25.00 
2.00 
9.52 
33.33 
40.00 
6.00 
28.57 
4  8.00 
38.10 
80.00 
50.00 
2.00 
9.52 
20.00 
40.00 
10.00 
47.62 
Total  16.00 
76.19 
5.00 
23.81 
21.00 
100.00 
Pearson's Chi-square: 0.6956 df: 3 Prob: 0.874 152 
Table 19B: LANGUAGE LEVEL/RESIDENCE HALL SATISFACTION (COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
LANGUAGE 
HO SAT R  0  1  Total 
I  4.00 
19.05 
80.00 
25.00 
1.00 
4.76 
20.00 
20.00 
5.00 
23.81 
2  4.00 
19.05 
66.67 
25.00 
2.00 
9.52 
33.33 
40.00 
6.00 
28.57 
3  8.00 
38.10 
80.00 
50.00 
2.00 
9.52 
20.00 
40.00 
10.00 
47.62 
Total  16.00 
76.19 
5.00 
23.81 
21.00 
100.00 
Pearson's Chi-square: 0.4200 df: 2 Prob: 0.811 153 
Table 20A: LANGUAGE LEVEL/OVERALL SATISFACTION 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
LANGUAGE 
OVER SAT  0  1  Total 
2  1.00 
1.30 
100.00 
2.00 
0.00 
0.00 
0.00 
0.00 
1.00 
1.30 
3  3.00 
3.90 
75.00 
6.00 
1.00 
1.30 
25.00 
3.70 
4.00 
5.19 
4  21.00 
27.27 
60.00 
42.00 
14.00 
18.18 
40.00 
51.85 
35.00 
45.45 
5  25.00 
32.47 
67.57 
50.00 
12.00 
15.58 
32.43 
44.44 
37.00 
48.05 
Total  50.00 
64.94 
27.00 
35.06 
77.00 
100.00 
Pearson's Chi-square: 1.2049 df: 3 Prob: 0.752 154 
Table 20B: LANGUAGE LEVEL/OVERALL SATISFACTION (COLLAPSED) 
FREQUENCY 
PERCENT 
ROW PCT 
COL PCT 
LANGUAGE 
OV_SAT_R  0  1  Total 
1  4.00 
5.19 
80.00 
8.00 
1.00 
1.30 
20.00 
3.70 
5.00 
6.49 
2  21.00 
27.27 
60.00 
42.00 
14.00 
18.18 
40.00 
51.85 
35.00 
45.45 
3  25.00 
32.47 
67.57 
50.00 
12.00 
15.58 
32.43 
44.44 
37.00 
48.05 
Total  50.00 
64.94 
27.00 
35.06 
77.00 
100.00 
Pearson's Chi-square: 0.9854 df: 2 Prob: 0.611 155 
Table 21A: LANGUAGE LEVEL/ACADEMIC ACHIEVEMENT 
Valid cases:  76  Dependent variable:  GPA 
Missing cases:  0  Deletion method:  Listwise 
Total SS:  12.239  Degrees of freedom:  74 
R-squared:  0.000  Rbar-squared:  -0.013 
Residual SS:  12.233  Std error of est:  0.407 
F (2, 17):  0.033  Probability of F:  0.856 
Variable  Estimate  Standard  t-value  Prob  Standardized  Cor with 
Error  >1 t I  Estimate  Dep Var 
CONSTANT  3.621489  0.059307  61.063874  0.000 
dum_2  0.017476  0.096009  0.182027  0.856  0.021155  0.021155 156 
Table 22A: OVERALL SATISFACTION/ACADEMIC ACHIEVEMENT 
Valid cases:  74  Dependent variable:  GPA 
Missing cases:  0  Deletion method:  Listwise 
Total SS:  12.026  Degrees of freedom:  70 
R-squared:  0.018  Rbar-squared:  -0.024 
Residual SS:  11.814  Std error of est:  0.411 
F (3, 70):  0.418  Probability of F:  0.740 
Variable  Estimate  Standard  t-value  Prob  Standardized  Cor with 
Error  >1 t1  Estimate  Dep Var 
CONSTANT  3.590000  0.410826  8.738482  0.000 
dum_03  -0.192500  0.459318  -0.419099  0.676  -0.107976  -0.131695 
dum_04  0.038182  0.417005  0.091562  0.927  0.047079  0.019110 
dum05  0.047222  0.416493  0.113381  0.910  0.058548  0.042560 
Table 22B: OVERALL SATISFACTION (COLLAPSED)/ACADEMIC ACHIEVEMENT 
Valid cases:  74  Dependent variable:  GPA 
Missing cases:  0  Deletion method:  Listwise 
Total SS:  12.026  Degrees of freedom:  71 
R-squared:  0.015  Rbar-squared:  -0.013 
Residual SS:  11.844  Std error of est:  0.408 
F (2, 71):  0.546  Probability of F:  0.582 
Variable  Estimate  Standard  t-value  Prob  Standardized  Cor with 
Error  >10  Estimate  Dep Var 
CONSTANT  3.436000  0.182657  18.811164  0.000 
dum_02  0.192182  0.196007  0.980483  0.330  0.236962  0.019110 
dum03  0.201222  0.194930  1.032281  0.305  0.249481  0.042560 